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THE PROPOSAL

A Proposal Document was considered and approved by Aberdeenshire
Council's Education, Learning & Leisure Committee at its meeting on 4%
December 2014. The Proposal Document was issued week commencing 15"
December 2014 to those individuals and bodies listed under Distribution within
the document. The Proposal Document was also published on the Council
website: www.aberdeenshire.gov.uk. The Proposal Document made clear to
consultees that the consultation period would run from Tuesday 6" January
2015 to Thursday 26" February 2015 - a period in excess of 30 school days.

The proposal on which consultation took place was that:

Enhanced provision across Aberdeenshire has been reviewed and a nine area
model is currently being implemented during 2014-16. The aim is to provide
support for all learners including those with dyslexia in the local schools
through universal and targeted support.

Almost all learners with dyslexia are supported in their local mainstream
schools through recognised supports and strategies aligned to national policy
and guidance and Aberdeenshire’s Staged Intervention Framework. There are
also two dyslexia units developed at a local level to provide support to a small
number of learners with dyslexia. However these provisions do not sit with an
authority-wide model and as such are inequitable and unsustainable.

The new Enhanced Provision model aims to increase capacity at a school and
cluster level for all learners, including those with dyslexia, to ensure greater
consistency of, and equity and access to, an improved quality of provision
across the authority.

The provision of additional support for learning in our schools is underpinned
by a strategic approach to continuing professional development and training,
and supported by innovative Information Technology solutions at the
classroom and individual learner levels.

Existing staff expertise and knowledge will be deployed across each area to
effectively meet the needs of a wider group of learners.

The document proposed that dyslexia support should be fully embedded into
each school across Aberdeenshire to ensure all schools are dyslexia friendly.
All teachers should have the appropriate skills to support all learners through
a flexible combination of dyslexia friendly approaches in class along with small
group tuition where appropriate.

Educational Benefits Statement

The proposal document contained within it an educational benefits statement
that emphasised that the nine area model of Enhanced Provision will provide a
fair, transparent and equitable service across Aberdeenshire and allow all
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2.1

children with dyslexia to be educated in their own areas with tailored support to
meet their needs.

Existing expertise will be used and capacity increased by supporting staff with
training and continuing professional development. Skills, experience and
expertise developed by staff in the two dyslexia units will be used to further
enhance training and continuing professional development opportunities for all
teachers across the authority.

The proposed changes and the development of dyslexia friendly approaches
will benefit all learners. Aberdeenshire Council’s two key policy and guidance
documents for supporting pupils with dyslexia The Guidelines to Support
Literacy (2007) and The Dyslexia Friendly School Framework (2007) are
currently under review and revision in light of the national Addressing Dyslexia
Toolkit. The proposed changes and the development of dyslexia friendly
approaches will benefit all learners.

THE PUBLIC MEETINGS

Public meetings were held in Crimond School on Tuesday 3rd February 2015
and in Kellands School on Wednesday 4" February.

13 parents including a grandparent, 17 staff and 1 pupil attended Crimond and
12 parents and 10 staff attended Kellands. Minutes of the meetings are noted
under point 9.

There were several comments and questions raised and these included:

e The impact on children who are currently in the Learning (Dyslexia)
Units at Crimond and Kellands

e The capacity to meet the needs of learners who have dyslexia across
Aberdeenshire

e Training and Continuing Professional Development for teaching and
non-teaching staff, including probationer teachers, to enable them to
meet the needs of learners who have dyslexia

e The timescale for and scope of any proposed training and Continuing
Professional Development

e The timescale for implementation of the proposal

e Resources i.e. Information and Communication Technology, Pupil
Support Assistants, teaching materials

e The learning environment and the impact of large class sizes and
meeting learner’s needs

e Transitions with regard to reintegration to local school and meeting
needs within a secondary school setting

e The nine area model and need for clarity and improved communication
about the nine area model of Enhanced Provision



2.2

e Rural schools and the challenge of meeting additional support needs in
a small school setting where there is only one pupil with a specific
additional support need

Discussions with Pupils

As part of the consultation process, officers met with pupils of 5 primary schools
and 5 academies in the 6 clusters that would be affected by the proposal. Only
one academy did not participate and a small number of primary schools across
the 6 clusters were selected to provide a balance of referring and non-referring
schools to the learning (dyslexia) units.

There was an equal ratio of pupils with literacy support needs/dyslexia in
secondary schools who had/ had not attended the dyslexia units.

Primary schools selected pupils with literacy needs/dyslexia.

A summary note of responses from the pupils can be found under point+-
11.

WRITTEN RESPONSES
14 written responses were received by post and by email.

20.01.15

Email/letter from parent/PSA opposing the proposed closure of the dyslexia
units as a parent of a pupil who received support in a unit and also as a PSA
supporting children with dyslexia.

23.01.15
Letter from parent/local GP opposing the closure of the dyslexia units.

28.01.15
Letter from school staff raising concerns and questions about the impact of the
proposed closure of the unit, particularly with regard to staffing, resources and
training.

11.02.15

Letter from a school raising concerns with regard to staff resources and training
requirements to meet the needs of learners with dyslexia across
Aberdeenshire.

16.02.15

Email from a parent highlighting the positive impact that support received at a
dyslexia unit had on child and describing personal experiences at school as a
learner with dyslexia.

19.02.15



Letter from a school raising concerns about the impact of the proposal with
regard to loss of staff expertise.

19.02.15

Email from a parent describing the increased confidence and progress made
by child as a result of attending the dyslexia unit and expressing concerns
about the proposed closure of dyslexia units and resulting impact on child.

22.02.15

Email from a parent expressing concerns about the level of support for
children with dyslexia in large mainstream classrooms and the capacity of the
proposal to promote equality and the duties as stated in the Education
(Additional Support for Learning) (Scotland) Act 2004 (amended 2009).

24.02.15

Email from a parent expressing concerns about the closure of the dyslexia
units and the capacity of existing staff in the dyslexia units to deliver support
across all schools in Aberdeenshire.

24.02.15

Email from teacher questioning how the proposal will impact on teachers’ job
remits, capacity of staff and resources to meet the needs of learners with
dyslexia.

26.02.15

Email from parent stating that withdrawal of the dyslexia units in the proposed
timeframe will result in those children who are severely dyslexic (and who are
protected under the Equalities Act 2010) being disadvantaged.

26.02.15

Email from parent raising concerns that the timescale for the implementation
of the proposal would leave children without support. Parent also commented
on Kellands School’s Policy on Specific Learning Disability Units and made
reference to additional support needs legislation, in particular that the closure
of the unit constitutes discrimination under the Equality Act 2010. Further, the
parent expressed a view that the proposed time frame for the closure of the
units is in breach of The Additional Support for Learning (Changes in School
Education) (Scotland) Regulations 2005.

26.02.15

Email from teacher expressing concerns regarding questions used for pupil
engagement.

19.12.14 (prior to public consultation)

Kellands School also submitted a proposal/response with suggested models
of service delivery.

In summary, the written responses highlight concerns about:
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3.1

. the impact of proposed change on pupils currently accessing the dyslexia
units

. the capacity of staff and resources in local primary schools to meet the
needs of learners with dyslexia

. Continuing Professional Development and training requirements for staff
and related timescales for delivery of training programme

. inclusion — examples by parents of perceived bullying and discrimination
towards their children

. mental health and wellbeing implications for pupils resulting in low self-
esteem and lack of confidence

. meeting the requirements of legislation, in particular The Education
(Additional Support for Learning) (Scotland) Act 2004 (amended 2009), The
Additional Support for Learning (Changes in School Education) (Scotland)
Regulations 2005 and The Equalities Act 2010 — auxiliary aids and services

Survey Monkey Responses

As part of the consultation process Survey Monkey was used to gather the
views of interested stakeholders. The survey included several questions and
a list of frequently asked questions. There were 21 responses recorded,
however a number of the respondents did not answer all of the questions.

The questions were as follows:

Do you wish to skip past the FAQ’s?

In which role are you completing this survey?

Do you have a child(ren) with Dyslexia?

Please select which school your child attends or which you have an

interest in.

5. Should children and young people with dyslexia be supported in their
own schools? If no please give reasons.

6. Do you agree that the support strategies as detailed in 2.3 of the
proposal document be accessible in all schools?

7. Do you have any comments/concerns about the proposal? Please detail
below.

e e

Question 1. There were 19 responses. 63.16% of respondents viewed the
FAQ’s and 36.84% chose to skip the FAQ's.

Question 2. There were 17 responses. 64.71% of respondents identified
themselves as parents/carers, 17.65% as teachers, 5.88% as senior managers
and 11.76% as others.

Question 3. There were 17 responses. 52.94% of respondents selected Yes
and 47.06 selected no.

Question 4. There were 16 responses. 37.50% of respondents selected

Kellands Primary School and 31.25% selected Crimond Primary School, each
of the other 5 schools selected had 6.25%.
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Question Yes No Skipped Comments

Question 5. 40% 60% 11 8 comments
Should children and young (4 (6 respondents were made
people with dyslexia be responses) responses) skipped this

supported in their own guestion

schools?

Question 6. 75% 25% (3 12

Do you agree that the support (9 responses) respondents

strategies as detailed in 2.3 of responses) skipped this

the proposal document be guestion

accessible in all schools?

Question 7. 9 3 9 12 comments
Do you have any respondents were made (2
comments/concerns about the skipped this to confirm there
proposal? guestion were no

4.1

5.1

concerns or

comments and

1 was

indecipherable.

ASSESSMENT OF THE PROPOSED CLOSURE OF DYSLEXIA UNITS

An overview of the responses to the 2 options put forward with regard to the
proposal is provided below.

Option 1 — Maintain the Status Quo
There was an acknowledgement that the status quo was not an option and that
a more equitable, transparent, fair and consistent approach was required.

Option 2 — The redesign of the support and reallocation of the dyslexia
units at Kellands and Crimond Schools to an area model

The general response to the redesign of the support and reallocation of the
units was positive with regard to providing a more equitable, transparent, fair
and consistent approach. Whereas parents of children, presently attending the
learning (dyslexia) units, agreed for the need to improve support in local
schools they also expressed concerns about the proposed closure of the
dyslexia units, the proposed redesign of services towards an area based model
within the proposed timescale and the likely impact on their children.

EDUCATION AUTHORITY RESPONSE TO WRITTEN AND ORAL
REPRESENTATIONS
Educational Benefits

The nine area model of Enhanced Provision will provide a fair, transparent
and equitable service across Aberdeenshire and will allow all children with
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dyslexia to be educated in their own areas with tailored support to meet their
needs. The proposed changes and the development of dyslexia friendly
approaches will benefit all learners and reduce negative impacts on learners
with dyslexia/literacy support needs.

The majority of parents whose children attend the learning (dyslexia) units at
Crimond and Kellands expressed a lack of confidence in the ability of their
local school to meet their child’s needs.

A review of staffing as part of the implementation of the new model of
Enhanced Provision has recommended the introduction of nine revised
support for learning teaching posts focused on language and literacy
development.

These Support for Learning teachers will work closely with NHS Grampian
Speech and Language Therapy service and will have enhanced levels of
skills and expertise in supporting children with language and literacy needs.

There has been agreement in principle from the Education and Children’s
Services Senior Management Team and a consultation exercise is currently
in process with proposed phased implementation from August 2015.

Following consultation existing staff at Crimond and Kellands Learning
(Dyslexia) Units will have the opportunity to apply for these posts as set out
within HR policy framework and guidance.

Aberdeenshire’s aim is that every effort should be made to ensure that
children’s needs are met in the local school at classroom level first and
foremost. Pupils will follow the same Curriculum for Excellence as their
peers, but may need some adaptation to teaching and learning materials on
an individualised needs-led basis. Other assistance may be through
technology (software programmes), adaptation to timetabling and curriculum
flexibility, access to support for learning staff, visiting teachers or therapists,
or small group and/or targeted support as appropriate.

All schools are working towards being autism and dyslexia friendly with an
emphasis on nurturing approaches. This means that local schools will
support a child’s language, literacy, numeracy and communication needs;
along with their social and emotional development.

Staff will be confident, equipped and supported to meet the needs of all
pupils. Training will be provided on a regular basis to all staff. Training to
meet more specific individual needs will be provided as required.

Best practice across Aberdeenshire’s schools in supporting children with
language and literacy needs will be shared widely as part of an authority wide
policy and strategy.



5.2

Training and Expertise

Supporting learners with language support needs/dyslexia has always been a
key priority for all schools/clusters and training has been delivered by Support
for Learning teams and Educational Psychology Service on a needs-led basis
at a school/cluster level as part of the school/cluster improvement planning
process.

In-service training regularly includes sessions on the Addressing Dyslexia
Toolkit. Also training will be available on ALDO (Aberdeenshire Learning and
Development On-line) for both teaching and non-teaching staff.

The Educational Psychology Service are continuing a rolling programme for
Support for Learning Teachers and class teachers as appropriate on the
Addressing Dyslexia Toolkit, complementing a comprehensive programme of
continuing professional development offered by the authority to school and
service staff as part of an overall Additional Support Needs CPD and Training
Strategy.

In acknowledgement of, and response to, the concerns expressed by the
parents about the ability of the local school to meet their child’s needs a
particular focus will be targeted towards the referring schools to upskill staff
and ensure that appropriate strategies are in place as detailed in their Individual
Education Plan (IEP).

The Addressing Dyslexia Toolkit launched in April 2014 is a free
comprehensive online resource for all who are involved in the identification and
support of learners aged 3-18 years who are showing signs of literacy
difficulties. The resource guides staff through the steps from initially identifying
some early signs of difficulty in literacy development, ensuring appropriate
teaching and support, evaluating that support, and where appropriate,
considering whether the term ‘dyslexia’ is appropriate.

Aberdeenshire Council has two key policy and guidance documents for
supporting pupils with dyslexia and these are currently under review and
revision in light of the national Addressing Dyslexia Toolkit.

In addition to existing training, the Educational Psychology Service, Support for
Learning teams and ASPECTS (Aberdeenshire’'s Specialist Technology
Service) will provide tailored training to those schools who support children
currently attending the units. EXxisting expertise developed by staff in the
dyslexia units will also be used to further enhance and increase capacity by
supporting staff with training and continuing professional development.

All schools will be expected to;
e include a Dyslexia Friendly Schools approach in the school's
development plan
e conduct an audit of current practice
e deliver training and awareness raising
10



5.2.1

5.3

e a Dyslexia Friendly Schools action plan to be established
e the views of parents and children to be included
e the action plan to be implemented

This will assist teachers to meet the on-going requirements for continued
professional development as part of the GTCS scheme for Professional
Update.

Dyslexia Training by The Educational Psychology Service update
2013-14

e Training on to the Addressing Dyslexia toolkit delivered to all Principal
Teachers Support for Learning plus input to different clusters
dependent upon need or by request

2014-15

¢ Development of ALDO course for basic training using the Addressing
Dyslexia toolkit appropriate for all staff (teaching and non-teaching)

e Update of Pathways to Policy guidelines to support literacy

e Development of GLOW tile to include strategies for support of children
with literacy needs/dyslexia

e Input and delivery of training to different clusters dependent upon need
or by request

e Training to individual schools and staff affected by Crimond and
Kellands proposals through negotiation (June-October 2015)

Information and Communication Technology

Specialist software (Read and Write Gold) has been purchased, and
Aberdeenshire Specialist Technology Service (ASPECTS) has trained school
and service staff on using the software to support learners experiencing
difficulties with literacy through a range of reading, writing and study features.

An individualised programme with specific support strategies and specialised
software can be provided, ensuring the needs of each learner are addressed.
This includes speech to text, symbols to words, personalised prediction and
the use of digitised school books.

The ASPECTS team work to support individual learners with significant
difficulties in literacy through bespoke software and hardware packages to
ensure access to the curriculum and participation in learning.

Learners with additional support needs, including dyslexia, can be reviewed for
SQA alternative exam arrangements and this can be supported by technology.
Best practice in the use of digital papers will be shared widely across all primary
and secondary schools.
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5.4

5.5

5.6

Inclusion

The new Enhanced Provision nine area model aims to increase capacity at a
school and cluster level for all learners including those with dyslexia to ensure
greater consistency of, and equity of access to, an improved quality of provision
across the authority. The approach promotes the presumption of
mainstreaming and access to quality universal and targeted support for all
learners in their local communities/areas.

It is best for all children to have their needs met in their local schools and The
Standards in Scotland’s Schools etc. Act 2000 indicates that education
authorities should provide education to school-age children within mainstream
settings, unless certain exceptions apply such as where a mainstream school
would not be suited to the ability or aptitude of the child.

Dyslexia support should be fully embedded into each school across
Aberdeenshire to ensure all schools are dyslexia friendly and all teachers have
the appropriate skills to support all learners via a flexible combination of
dyslexia friendly approaches in class along with small group tuition where
appropriate.

Mental Health & Wellbeing

The redesign of the support and reallocation of the dyslexia units at Kellands
and Crimond Schools to an area model will provide a more transparent, fair
and consistent approach for all learners.

Children with literacy support needs/dyslexia can experience low self-esteem
and lack of confidence which can impact across all areas of the curriculum.
The proposed changes and the further development of dyslexia friendly
environments will improve equality of opportunity and achievement. The
mental health and wellbeing of all learners will be further promoted through an
inclusive, nurturing educational experience where high quality, dyslexia
friendly learning and teaching approaches are delivered to all, with
opportunities for targeted support when necessary.

There is evidence across Aberdeenshire that this approach is already working
well with learners showing high self-esteem and confidence as a result of
effective universal and targeted support within their local schools.

Resources/Strategies
Aberdeenshire Council strives to allocate its resources in a way that ensures
the quality of all of its services. It attaches particular importance to providing

the best possible educational experience for all of the pupils in its schools to
ensure they receive the right support, at the right time, in the right place.
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5.6.1

5.7

Learners with dyslexia will be supported in their local schools through
recognised supports and strategies aligned to national policy and guidance and
to Aberdeenshire’s Staged Intervention framework which includes universal
support and targeted support.

The definition of universal support at a class level includes support strategies
for pupils including the following:
¢ High quality learning and teaching approaches and environment
o Cooperative learning and active literacy
e Dyslexia friendly environment (including Read and Write Gold
software)
Differentiated curricula (adapted materials)
Personal learning planning
Nurturing environment and positive relationships
Robust assessment arrangements linked to tracking, monitoring and
reporting
Support for learning advice and consultation
¢ Online electronic Support Manual containing links to all policies and
guidance

The definition of targeted support at a school level includes planned support for
learning and/or Pupil Support Assistant intervention with advice as required
from Educational Psychology Service, partnership with parents and specialist
services.

Targeted support in school can also include the following:
e Group plans
Targeted or shared support from a Pupil Support Assistant
Alternative assessment arrangements
Adaptations to materials
Use of visual supports

Existing staff

Consultation with existing teaching staff at Crimond and Kellands Learning
(Dyslexia) Units will continue. They will have the opportunity to apply for
teaching posts such as class teacher, Support for Learning teacher or the
proposed Language and Literacy Development teacher post as set out within
HR policy framework and guidance.

Transition Planning

The phased implementation of the proposed changes will require a sensitive
and carefully detailed planning process for each individual pupil attending the
learning (dyslexia) units from August-December 2015 to include;

e A detailed assessment and review of progress to date led by key
professionals including classroom observations (June 2015)
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6

¢ Identification of successful strategies through engagement with pupils,
parents and staff (June 2015)

e Audit of learning environment of the referring/receiving local school
using the Dyslexia checklist and identification of any gaps in resources,
materials and/or training needs (June 2015)

e Delivery of a training programme targeted to needs of all staff
(September-October 2015. 5.2.1)

e Development of individual education plan in liaison with parents and key
staff within an agreed timescale (August-September 2015)

e Transition and reintegration to local school (October-December 2015)

e OQutreach support programme (January-March 2016)

e Ongoing outreach programme (April 2016 onwards)

EDUCATION SCOTLAND REPORT

The Education Scotland report is reproduced in full under point 12.

Summary

6.1

6.2

6.3

6.4

This proposal has the potential to better meet the needs of children, including
those with dyslexia, in their local schools. However, the council has not
clearly outlined the educational benefits of the proposal to the children who
are currently having their needs met in the dyslexia units.

Parents and staff have justifiable concerns that they do not have enough
information about the new enhanced provision model which will replace the
dyslexia unit provision for children with additional support needs. They also
have justifiable concerns over whether it will be possible to provide
appropriate training for teachers in primary schools in time for the proposed
implementation date of August 2015 so that equivalent provision is available
for children currently in the dyslexia units and that appropriate transitions can
take place.

In its final consultation report, the council should clarify the educational
benefits for children in the dyslexia units and give more detail about the
enhanced provision model. It should also provide more information regarding
the future role of the teachers currently working in the units. The council
should further consider whether or not the proposed timescale allows
sufficient time to ensure that the needs of all children with dyslexia, including
those currently placed in the dyslexia units, can be fully met in their local
schools.

In response to the concerns raised in 6.1-6.3 the authority has;
e expanded and set out more detailed educational benefits in section 5.1
e The enhanced transition planning for children returning to their local
school will be an improvement on existing practice and procedures.
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7.1

7.2

7.3

7.4

e developed a Parent Guide to Enhanced Provision which will be available
to all parents, schools and partner agencies (available in print or via
Council website from 30 April 2015)

e setoutin5.2 and 5.2.1 detail of the training programme with timescales

e set out in section 5.7 the process of transition planning including the
development of an individualised transition plan for each child presently
attending the units in partnership with parents and through liaison with
both learning (dyslexia) units and each local school

e provided more information about existing teaching staff at Crimond and
Kellands Learning (Dyslexia) Units in 5.1 who will have the opportunity
to apply for teaching posts such as class teacher, Support for Learning
teacher or the proposed Language and Literacy Development teacher
post as set out within HR policy framework and guidance.

RURAL SCHOOLS — COMPLIANCE WITH SECTION 12 OF THE SCHOOLS
(CONSULTATION) (SCOTLAND) ACT 2010

Section 12(3) of the Schools (Consultation) (Scotland) Act 2010 requires the
education authority to have special regard to the following factors when
proposing changes to rural schools:

. any viable alternative to the proposal

. the likely effect on the local community in consequence of the proposal

. the likely effect caused by different travelling arrangements that may be
required.

Some of the schools within the networks are rural schools. Therefore

Aberdeenshire Council has given regard to the above factors.

Viable Alternatives to Closure

Only one option was considered as an alternative to closure which was to
maintain the status quo. This was not considered an option as it does not
provide an equitable, transparent and consistent approach across
Aberdeenshire, is not in line with national policy and legislative framework
around meeting the needs of learners with literacy needs and/or dyslexia.
Effect on the Local Community

There are no changes to the level of resources that are available as the
proposal is about a redesign of the support and reallocation of the dyslexia
units at Kellands and Crimond Schools to an area model.

The proposed changes will affect the capacity of both schools.

Travelling Arrangements
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Pupils attending Crimond and Kellands Learning (Dyslexia) Units will be
educated at their local schools thereby reducing travel time. Transport will
continue to be provided as per agreed Council transport policy for pupils whose
base school is not Crimond or Kellands.

7.5  Financial Implications

7.5.1 There are anticipated financial implications for a reduced spend in school
transportation as an outcome of this proposal.

7.5.2 Any additional costs related to training will be funded on an invest-to-save basis
through prioritisation of existing budgets as part of an authority wide capacity
building programme as detailed in the Additional Support Needs CPD and
Training Strategy.

7.5.3 The proposed redistribution of staffing resources will promote equity, fairness
and transparency and ensure a sustainable workforce for the future.

8. INACCURACIES

8.1 There are no identified inaccuracies as part of the consultation process.

9. COMPLIANCE WITH SECTION 9(1) OF THE SCHOOLS (CONSULTATION)
(SCOTLAND) ACT 2010 AND CONCLUSIONS

9.1  Section 9(1) of the Schools (Consultation) (Scotland) Act 2010 states that:

After the Education Authority has received Education Scotland’s
report, the Authority is to review the relevant proposal having
regard (in particular) to
(1) written representations received by the Authority (from
any person) during the consultation period,
(i) oral representations made to it (by any person) at the
public meeting,
(i)  Education Scotland’s report.

Officers of the Education Authority have listened carefully to the points made at

the public meetings and have considered equally carefully the written
representations. The Education Authority’s position is set out in this document.
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9.2 Conclusions and Recommendation

In summary the two proposals considered as part of the statutory consultation
are;

Option 1 — Maintain the Status Quo

Option 2 — The redesign of the support and reallocation of the dyslexia units at
Kellands and Crimond Schools to an area model

9.2.1 Therecommendation of officers is that the Council should adopt Option 2

- the redesign of the support and reallocation of the dyslexia units at
Kellands and Crimond Schools to an area model.
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Appendix 1

Aberdeenshire
COUNCIL Education Learning and Leisure

Public Consultation Meeting

Crimond School and Kellands School Learning (Dyslexia) Units
03 February 2015
6.30 pm to 8.30 pm Crimond School

Aberdeenshire Council Officers/Elected Members present:

ClIr Isobel Davidson - Chair, Vincent Docherty - Head of Service Secondary Education and Additional Support;
Rhona Jarvis - Quality Improvement Manager (ASN) Enhanced Provision, Marian Youngson - Quality
Improvement Officer (ASN) Enhanced Provision; Anne Wilson - Depute Principal Educational Psychologist;
Carole Sneddon - Project Officer Combined Children’s Services; Sharon Napier - Project Coordinator Children
with Disabilities; Pat Dinwoodie - Quality Improvement Officer (ASN) Pupil Support; David Cooper -ASPECTS
Coordinator; Hilda Creighton - Head Teacher Crimond School

1 Welcome and Introductions
Councillor Davidson welcomed everyone to the meeting, introduced the Aberdeenshire Council
officers present and laid out the format of the meeting.

2 Consultation Overview

Rhona Jarvis gave a presentation (appendix 1) on the consultation process which detailed the
current model of provision and the expectations of service delivery in the future for pupils with
dyslexia. The aim is to provide the right support, in the right place and at the right time for all
pupils and it was stressed that all schools will provide support for those with dyslexia and
autism. The presentation highlighted that some pupils who attend the dyslexia units the
distance in which they have to travel daily is unacceptable.

Rhona Jarvis explained the principles of Getting It Right For Every Child (GIRFEC) and the
SHANARRI wellbeing indicators that children and young people should be safe, healthy, active,
nurtured, achieving, respected, responsible and included with the most important being
“included” which have informed this proposal.

Vincent Docherty explained how the 4 capacities within the Curriculum for Excellence -
Successful Learners, Confident Individuals, Responsible Citizens and Effective Contributors are
the main drivers behind this proposal to ensure that all pupils are supported effectively within
their local schools.

Rhona Jarvis provided an overview of the national legislative and policy framework highlighting
the duties for education and partner agencies and the rights of parents. Under the Equalities
legislation the term “reasonable adjustment” was explained with regard to resource and
environment factors.

Rhona Jarvis provided the definition for Enhanced Provision which refers to appropriate levels
of expertise and staffing resources. One of the aims of the Enhanced Provision Project is to
upskill staff and improve learning environments across Aberdeenshire. As part of this Project
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Wrap Around Care is also being developed to provide support for the wider needs of the child
and their family in terms of weekend, after school clubs and holiday provision.

Rhona Jarvis provided an overview of the changes made to the role of the Pupil Support
Assistant and allocation of Support for Learning Teachers, how the roles were developed, that
staff are employed to work within the cluster therefore they can be moved around to meet the
changing needs of schools/pupils and that all staff are now able to access the training
necessary to undertake their support role.

Rhona Jarvis informed the numerous consultations over the last three years including the 27
informal Engagement Events held June 2014 in relation to the implementation of the 9 Area
Model of Enhanced Provision. Areas are defined by number of clusters with some being stand
alone Areas such as Fraserburgh however Peterhead and Mintlaw are a 2 cluster Area and
some Areas such as south of Aberdeen city (Portlethen, Stonehaven and Laurencekirk)
compromise 3 clusters. An update was provided on current work streams including
environmental improvements, development of Continued Professional Development Framework
and Training Strategy plus the development of an Enhanced Provision staffing model.

Marian Youngson stated that there would be a comprehensive training strategy for all staff, this
would include an audit of current training and identification of gaps in skills/expertise. Training
will be embedded for all staff and will include the use of online training for dyslexia and the
development of a dyslexia training programme.

Rhona Jarvis took the meeting through the proposal document section by section and noted
that Education Scotland would watch this process, how it is managed and will scrutinise the
process and information provided. A representative from Education Scotland will be attending
the event in Inverurie on 04 February 2015 and plans to hold events for staff, children and
young people to gather their feedback on the proposal. There is a list of Frequently Asked
Questions available both in the room this evening and online.

Rhona Jarvis explained the ways in which views and comments could be provided by interested
parties which include the completion of the online survey on the Aberdeenshire Council
website, by email or letter to the addressed within the proposal document. Staff views are very
important and we will work with staff during the course of the consultation period and beyond. It
is also important that attendees are all aware that their views are important and will be
considered and questions will be noted.

Rhona Jarvis explained that the aim of the proposal is to improve the quality of provision across
Aberdeenshire, to better meet the needs of a wider range of pupils and that all schools will be
dyslexia friendly. In order to achieve this the Dyslexia Schools Framework will be available in
all schools and support will be provided to the management team of those schools who refer
pupils to Crimond Learning Unit to work through the Framework in order to develop their
support strategies and identify any training needs.

Training for staff will be provided on an intensive basis from Easter to Summer 2015 to enable
them to support pupils who would have been referred to either of the dyslexia units. There will
be a planned reintegration of pupils currently accessing the dyslexia units to their local schools
from Easter 2015, this will include the development of detailed individual support plans and
support for staff to ensure they feel competent and confident to support returning pupils.
Support for Learning staff will provide and outreach model of support during this process and
going forward.

19




Educational Psychology Service plus the SfL team will be involved in the development and
delivery of training for primary and secondary staff, including PSA’s.

Rhona Jarvis highlighted that this proposal was in line with the national agenda for Scotland
and not just for Aberdeenshire Schools. A list of useful websites for information in relation to
dyslexia was provided.

Councillor Davidson confirmed that this consultation is being held in accordance with the
Schools (Consultation) (Scotland) Act 2010. Period of consultation runs until 26 February 2015,
allowing time for comment. Acknowledgement was made of the legal process which must be
followed to inform a decision by Committee on the implementation.

Questions from the Floor

Councillor Davidson welcomed questions from the floor and asked that participants state their
name to aid the minute taking process.

Parent
e | can’'t understand that if you have identified that children need quiet space why you
want to stop using the small units?

Clir Davidson replied that the new model will mean less travel time for children and the
support they receive will be at their local school.

Parent

e | don't know if a large class setting is right for children with dyslexia. Technology is
great but how long does it take children to build the skills they need to use the
technology. My son lacked confidence in the large class but grew in confidence in the
dyslexia unit.

David Cooper from ASPECTS responded that there is technology in every class room
within Aberdeenshire schools and that all staff are encouraged to use the technology
with all children, even those who are not diagnosed with dyslexia. Children tend to be
more “tech savvy” than us and build the skills more quickly. The technology we use is
used in universities therefore we are supporting children from primary 1 upwards to build
their confidence in using the technology that they can continue to use throughout their
learning/education.

Teacher (Dyslexia Unit)
e Is the technology going to voice activated?

David Cooper from ASPECTS stated that voice activation technology is already in place
for Read and Write Gold and that we are 95% of the way to voice activation, however it
can take a long time for the software to recognise the user’s voice and with our dialect
differences it makes it harder for the technology to learn. Dragon learns each person’s
nuances but it does take perseverance on behalf of the child/adult using the technology.

Parent
e My son’s school is not fit for purpose, so how do you propose to ensure the school is
made dyslexia friendly.

Rhona Jarvis replied that there will be a visit to every school and an audit will be carried
out so that any reasonable adjustments to the environment can be made. Reasonable
adjustments can make a significant difference to the learning environment.
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Parent
You want every school to be dyslexia friendly but given that it is not fit for purpose you
will fail with this school.

Rhona Jarvis replied that making a school dyslexia friendly is not just about the
environment it is about the strategies used too.

Clir Davidson added that this particular school does have its challenges which we will be
looking at closely and that it might not be possible for every child to attend the school
but highlighted that there are other “local” schools which could be accessed for the right
support.

Parent
You mentioned that it will be 6 months until the dyslexia unit’'s close, but how long will it
take you to train 9 teachers in supporting children with dyslexia?

Rhona Jarvis replied that an audit was required of the skills that teachers already have
in place to enable identification of the training needs. EXxisting training would be utilised,
tailored and intensive training for those schools who support the children currently
attending the unit will be developed through working closely with educational psychology
and ASPECTS. Inset days and additional days for training will be utilised for the
delivery of training. The aim is to deliver training from Easter 2015 to Summer 2015 and
there is an expectation that teachers with the expertise e.g. from dyslexia units, will be
utilised and these teachers will also provide outreach support to schools.

Parent
Will teachers want to travel to do the outreach?

Rhona Jarvis replied that she was not able to comment on individual teachers
preferences, but that ideally we want 9 teachers across Aberdeenshire skilled up in the
strategies required to support children with dyslexia and that they would act as
champions, cascading training and support to the wider school team. It should be
acknowledged that we have expertise in many areas therefore we are not starting from
a point of no skills in supporting those with dyslexia in the class room.

Grandparent
How will 9 teachers cascade the training and at what age is dyslexia identified?

Rhona Jarvis replied that initially we will be looking at the plan around each child who is
currently supported by the dyslexia units to enable each child to receive the support that
they will require to return to their local school. Following this process for transitioning
back to local schools we will look at cascading and supporting training for all staff at the
level appropriate to their needs and the needs of the pupils.

ClIr Davidson replied that the age of diagnosis would vary for each child as it can take
time for the problem to be identified and that other aspects of development also need to
be taken into account.

Ann Wilson, Depute Educational Psychologist responded that the Support for Learning
teacher would work on the identification of literacy problems and where appropriate the
diagnosis of dyslexia. This process would be supported by input from Educational
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Psychology service where required. The diagnosis is described as an ongoing issue
with literacy despite good teaching and support.

Parent
When children move from primary to secondary school will you pick up those who have
been missed in terms of dyslexia?

Clir Davidson replied that the aim and hope would be that more children would be
identified earlier through staff having the training they require to be able to identify
issues around literacy.

Vincent Docherty replied that the proposed model was fundamentally about equity and
transparency of services. If we keep moving to 1:1 support or very small group teaching
which removes children from their local schools we are not being guided by research
which would not support this method of teaching as an effective method. We are aiming
to modernise our resources, with the presumption of mainstream at the heart where
children progress most effectively when exposed to their peers. We require skilled
teachers in each of the 9 areas as this is the way to access support from schools most
effectively. We understand that there is a training aspect to the proposal and that is will
take time to instil but we will be in a better position to globally and holistically meet the
needs of each individual child.

Parent

There are not enough units if children have to travel but why are you going to put
another unit here if you are closing the dyslexia unit — referring to Specific Language
Impairment Service.

Rhona Jarvis replied that we recognise the good practice with the dyslexia units but we
need to reach more children and this is why we are proposing a reallocation of the
available resources.

Vincent Docherty clarified that the term “unit” was perhaps not helpful it is more about
the service/support available within schools.

Rhona Jarvis responded to say that NHS discussions to date had not agreed the
specifics around the development of an additional Specific Language Impairment
Service. She emphasised that a Specific language Impairment and dyslexia are very
different conditions or additional support needs. Research evidence from health around
Specific Language Impairments about what works is significant and there are direct links
to adult prison population. NHS partners do not work with children with dyslexia in the
same way as they do with regard to children and young people with a Specific
Language Impairment.

ClIr Davidson reminded the audience of the focus and purpose of this consultation and
stated that it was therefore inappropriate to discuss other subjects/matters.

Parent

If the budget at present does not have the money to have more dyslexia units why have
free school meals for primary 1-3 been implements, surely the money would be better
spent on PSA’s?

ClIr Davidson replied that the authority had received £1,100,000 from the Scottish
Government to implement the free school meals and the local authority does not have a
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choice as to whether or not they are provided. Money has also been provided to
upgrade the catering service infrastructure for improvements to and installation of
kitchens.

Parent
e Children will not get to come to the unit due to the budgets.

ClIr Davidson replied that this will be a fairer service for all children but perhaps you do
not see it as fair for your child.

Parent
e No | am happy that you are doing this for all children, but what happens if this fails, what
do you have on the back burner?

Rhona Jarvis replied that we know this works in many other schools across
Aberdeenshire. The 2 clusters with the dyslexia units have additional staffing allocated
which is not available elsewhere. This proposal is not about budget cuts, it is about the
reallocation and redistribution of staffing as part of a wider improvement plan.

PSA/Parent
¢ What way is the classroom environment going to change to suit a dyslexic child?

Anne Wilson replied that the Educational Psychology Service are looking at dyslexia friendly
classrooms, every classroom will become dyslexia friendly rather than creating places for
children to go. Expertise will be used to develop a dyslexia friendly classroom blueprint.

David Cooper replied that Text Help, an industry leader, is on every computer across
Aberdeenshire, there is also an application allowing smart phone cameras to take a picture of
text and text help can then read it out loud. Books are available online for print disabled
children and other barriers are being taken down to support children with dyslexia.

PSA/Parent
e | can’t see in a practical way how this will work.

Rhona Jarvis replied that improvements for all children are underway with audits visits having
been completed looking at the needs of autism and dyslexia, disaffected learners and the
physical needs of pupils and staff as well as technological support. Adaptations in schools
include quiet spaces being developed, black out blinds and sensory spaces in current building
as well as in new build schools. Rhona Jarvis explained that a head teacher she visited doesn’t
refer children to the dyslexia unit as the head teacher finds it difficult to reintegrate children
back into their classes and prefers to run small group sessions for targeted support.

PSA/Parent

e You talk of the transportation, who are the children being transported as there are none
at Crimond.

Clir Davidson replied that the enhanced provision project is trying to improve resources for ALL
children.

Teacher in unit and a parent
e There is only one computer in the classroom and the class only have one slot a week in
the ICT suite. | can’t see how this is going to work and who is going to pay for it all?
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David Cooper replied as of April this year (2015) text help will be available to install at home for
Academy pupils. The issues with ICT refresh programme are currently being resolved meaning
all schools will have up to date ICT.

Rhona Jarvis added that ASPECTS has had their team double in size and budget increased to
develop training and investment. This will enable ASPECTSs to ensure software is being
effectively used by staff and students and each school will receive a re-visit and continued
training. Technology is the way forward and the improvements to ASPECTS was one of the
first pieces of work to be completed.

Parent
e There are probationer teachers throughout my children’s school and my children have
had a probationer teacher year on year. They do not pick up specific needs and if they
did children would not be in places like Crimond. How far forward are you with giving
probationer teachers the skills to deal with dyslexia?

Anne Wilson replied that new teachers have less experience but by looking at dyslexia friendly
schools we are hoping the experience throughout the school will support new teachers. There
will be more awareness across schools and there is already really good work being done.
Children with dyslexia talk about in class support and there is a lot of creativity in classrooms.

Parent
e When do you propose to shut the unit?

Rhona Jarvis replied that the decision would depend on the outcome of the consultation and
Education Scotland’s report. In the meantime the authority would be looking at a six month
implementation plan from October 2015 to ensure continued support for children. We are
recommending that new referrals will be supported in an outreach model with a bigger picture of
enhanced provision being nine skilled teachers across Aberdeenshire who will be skilled up in
all aspects of language and communication. The two models we have been in place for twenty-
six years and perhaps have not filtered through in a way that would have been expected. For
example it would be expected that Kellands would be a flagship school with all staff skilled but
this is not the case. The model of sending children elsewhere does not skill up all staff.

Parent/PSA

o Will there be extra PAS’s in school as there is an expectation of more relief PSA’s as
there are so many children it's a job to help all children that are asking for help? How
are we expected to do this as well as everything else?

Rhona Jarvis replied that the allocation of PSA budget is set and will stay within the formula of
Need, Roll and Deprivation (40.30.20) and by using the formula the indicative allocation for
Crimond will identify what support is required. PSA allocation is set for the cluster and LMG
(Local Management Group) can redeploy staff as required. | n February and March an audit of
needs gives the picture for August. This is a moderation exercise that is fair and equitable. Itis
reviewed every three years from Scrutiny and Audit and full review every five years. The
formula has been refined but depends on a skilled and flexible workforces. For PSA’s dyslexia
training is one of the core training areas and is fundamental to supporting children in all aspects
of the curriculum.

Parent/PSA

e How much extra support is going to be put into classes as there is not much in the
proposal, how much additional time will this proposal take up for staff and when is a
class teacher/PSA be given for this extra workload?
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Rhona Jarvis replied that the Scot Ex Ed returns and the SEEMIS system collate numbers
pupils and staff data. All this information is factored into the formula and decisions are made at
the LMG and with the Head Teacher of the school. Children’s needs fluctuate and provision
and support moves around dalily.

Councillor Davidson replied that there will be no extra staff as there are huge budget savings to
make and this proposal is about the best use of staff.

Parent/PSA
e Why are units not kept open until success of the nine area model is evident? Use
expertise and units to support the implementation.

Councillor Davidson replied that the formal consultation can’t stop now it is now underway and
there is a need to have expert staff across Aberdeenshire.

Parent
e The Speech Therapy Unit that you have mentioned what is the cost implication to the
Local Authority?

Rhona Jarvis replied that the funding is through NHS Grampians Speech and Language
Therapy department and NHS Grampian community based team as well as Local
Authority funding to support children.

ClIr Davidson explained that we are inspected to ensure that we are meeting the targets that we
have set ourselves as a local authority, therefore the dyslexia provision would fall within these
inspections. We have internal audits by Councillors and Committees, and Head Teachers are
often asked by both the aforementioned, how they are meeting learner’s needs. There are
regular reviews of service delivery and learning and teaching.

Next Steps

Councillor Davidson highlighted that the consultation documents are available on the
Aberdeenshire public website and the consultation will be open to comment until Thursday 26
February 2015. The stakeholders were also advised of the different methods by which they
can make comments or provide feedback on the proposal — online survey, email to the email
address provided on the proposal document or by letter to Rhona Jarvis (address provided
within proposal document).

Councillor Davidson thanked all present for coming and commented on the high turnout given
the poor weather and road conditions.

Close

Councillor Davidson closed the meeting and thanked everyone for their participation.
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Appendix 2

Aberdeenshire
COUNCIL Education Learning and Leisure

Public Consultation Meeting
Crimond School and Kellands School Dyslexia Units
04 February 2015
6.30 pm to 8.30 pm Kellands School

Aberdeenshire Council Officers/Elected Members present:

Cllr Ron McKail (Chair), Vincent Docherty (Head of Service Secondary Education and Additional Support);
Anne Marie Davies (Quality Improvement Manager - ASN); Rhona Jarvis (Quality Improvement Manager -

Enhanced Provision), Marian Youngson (Quality Improvement Officer ASN - Enhanced Provision); Louise

Goodall (Depute Principal Educational Psychologist); Carole Sneddon (Project Officer Combined Children’s
Services); Sharon Napier (Project Coordinator Children with Disabilities); Pat Dinwoodie (Quality Improvement

Officer (ASN) Pupil Support); David Cooper (ASPECTS Coordinator); Graeme Mollison (Kellands Head
Teacher)

Ken McAra (Education Scotland HM Inspector) - Observing

Apologies: Douglas Milne (Area Manager - Garioch)

1 Welcome and Introductions
Councillor McKail welcomed everyone to the meeting, introduced the Aberdeenshire Council
officers present, laid out the format of the meeting and stated that there would be ample
opportunities for stakeholders to ask questions during the session.

2 Consultation Overview

Rhona Jarvis and Anne-Marie Davies delivered a joint PowerPoint presentation setting the
context within a large improvement agenda, detailing the background of the extended review of
provision, including enhanced provision. The aim is to ensure equity, transparency, fairness
and consistency across the whole of Aberdeenshire, including the learning environment, ethos,
approaches used and ensuring all schools are dyslexia and autism friendly.

An overview of the national legislative and policy framework was provided ASL legislation 2004
(as amended), GIRFEC/C+YP Act 2014; and Equality Act. The principles of Getting It Right For
Every Child (GIRFEC) and the SHANARRI wellbeing indicators (Safe, Healthy, Active,
Nurtured, Achieving, Respected, Responsible and Included) with the most important being
“included” which have informed this proposal.

The Additional Support for Learning Act 2004 (amended in 2009) gave parents the right to
make a placing request to independent special school and the Equalities Act 2010 includes
duties on the local authority to make “reasonable adjustments” to policy, environment and
learning and teaching to enable the needs of pupils to be met.
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The ethos of enhanced provision was explained and that this is not a base or building but more
focussed on staffing and their expertise providing a continuum of support for all pupils with the
presumption of mainstream being key. One of the aims of the Enhanced Provision Project is to
upskill staff and improve learning environments across Aberdeenshire. As part of this project,
Wrap Around Care is also being developed to provide support for the wider needs of the child
and their family in terms of weekend, after school clubs and holiday provision.

As part of the wider review the role of the Pupil Support Assistant was reviewed and it is now
more flexible and staff are recruited to the cluster rather than to individual schools. This
enables staff to be deployed to where the support is required. There were also 27
engagements held across Aberdeenshire in relation to the development of the 9 Area Model of
Enhanced Provision which provided the lead into this Statutory Consultation process.

Education Scotland have a key role in ensuring that due process is followed, the note of this
meeting will be included in our report to Education Scotland and to Education and Children’s
Services Committee.

A staffing model for Enhanced Provision is being developed, therefore the aim is not to reduce
the number of Support for Learning staff but to protect their roles. In addition we need to
ensure that staff have the skills and training that they require in order to meet the learning
needs of all pupils. A substantial amount of work has been carried out in order to develop a
comprehensive training strategy for all staff, the training will be tailored to the needs of each
staff group, including ancillary, janitorial, administration and catering staff.

Rhona Jarvis took the audience through the proposal document section by section and noted
that Education Scotland would observe this process, how it is managed and will scrutinise the
process and information provided.

Rhona Jarvis acknowledged the skills and expertise within each of the dyslexia units but the
aim is to reach more children with dyslexia. Rhona went on to explain that there would be a
phased process, post Easter for the pupils currently accessing the dyslexia units which would
include transition planning, the development of individual packages of support and training for
staff. The return of pupils to their own schools would take place post October, if the proposal is
approved by Committee. There is also a duty of care for staff and they will be reallocated with
no job losses being considered, but the hope would be that their skills and expertise will be
utilised across the 9 Area Model.

Rhona Jarvis reiterated that the aim of the proposal is to better meet the needs of all pupils and
that the outreach model of support will increase capacity. The current model with significant
investment over a long period over many years has not permeated out and had the wider
impact as should have been expected, therefore we will work closely with those schools who
make referrals to the dyslexia units to audit staff skills and knowledge, identify gaps in training
and expertise, ensure class rooms are all dyslexia friendly and to ensure that each school
receives the support that they require. This will be supported by the educational psychology
service and will include an intensive training programme for staff and support in the form of
technology.

Rhona Jarvis shared a list of helpful websites and highlighted the Aberdeenshire guidelines
available for parents, carers and staff. Rhona Jarvis highlighted that this proposal was in line
with the National agenda for Scotland and not just for Aberdeenshire Schools.

Questions from the Floor
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Councillor McKail welcomed questions from the floor and asked that participants state their
interest to aid the minute taking process.

Parent

Our child received a lot of support from their local school but it did not work and our child
lacked in confidence and his reading was not progressing. Since moving to the unit at
Kellands our child has grown in confidence, is able to read and has a group of friends
who have similar abilities. There is a demand for more dyslexia units and spreading the
service seems to be a fundamental flaw as our child returning to their own school will
not work.

Rhona Jarvis replied that we are looking at very best practice and for 26 years other
schools have been supporting pupils with dyslexia and the aim is to share the expertise
from these schools and from the dyslexia units to ensure fair and equitable approach.
Rhona Jarvis also stated that she would be interested in looking at this particular pupils
experience more closely in order to identify what did not work prior to the move to the
dyslexia unit.

Parent

Teachers do not have the time to do the work that is needed to support pupils with
dyslexia, but when our child moved into the unit the difference was almost immediate
with less homework dramas.

Rhona Jarvis responded that we would like to review these cases, the processes followed and
to learn from them.

Parent
These units work so why don’t we have more of them?

Rhona Jarvis replied that the aim is that more children will have access to the supports
that your children have benefited from.

Parent continued
You have been doing this since 2009 so why is it not working?

Rhona Jarvis replied that the Act was amended in 2009 which provides parents with the
right to make a placing request, it is not that we have been working on this project for
the 9 Area Model since 2009. We have been reviewing how to meet the needs of all
pupils and the dyslexia units sit as part of this wider review.

The Dyslexia Toolkit is the guide that we are following and this is an area that Education
Scotland want to be developed. A diagnosis of dyslexia can be helpful but we need
better identification of actual learning needs. We will be targeting schools where
children will be returning to and taking the best practice from other schools who are
managing to support children with dyslexia.

Parent
What happens when children return to mainstream?

Louise Goodall responded that the transition of each pupil will be managed on an
individual basis as each child’s needs during this phase will be different.
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Rhona Jarvis stated that there will be an investment in training for staff and this will be
intensive and targeted for each individual child who is moving from the dyslexia unit
back to their local school.

Louise Goodall highlighted that every child in primary 7 leave the dyslexia units during
their last term to join their peers prior to moving to the academy.

Parent

We had to fight for a diagnosis for our child, but this made sense of the problems that
our child was experiencing. Our child has been attending the unit since August and |
cannot begin to explain the transformation. It will be an uphill learning curve for your
mainstream teachers to get them to the same level as those within the dyslexia unit.
Our child’s previous class had children with behavioural issues which impacted on all
the children. You say there will be training and online resources that teachers can
access but will they do it? | had to try and educate the teachers in my child’s school.
What about the clusters who do not refer to the units, does this not ring alarm bells? As
for ASPECTS how do you get hold of them — | am still waiting for resources and
answers.

Anne-Marie Davies replied that it was not possible to comment on specific cases but if
what she was hearing re the situations described was accurate, this was not acceptable
and confirmed that we would be looking at the approaches every teacher should be
using.

Anne-Marie Davies highlighted that the assessment data would suggest that other
schools are identifying pupils with dyslexia and dyslexic tendencies and are in a position
to support them. If teachers are not employing the appropriate strategies we will need
to address this.

Anne- Marie Davies also responded that the proposal is with a view to addressing the
big picture but acknowledged that individual pupils are important too.

Parent
What is the 9 area model that you have mentioned?

Rhona Jarvis responded that there are 6 political areas, 17 clusters and 4 special
schools and a Kaizen Blitz in 2011 looked at improving services for all children and
young people. Where good support was evident there was a co-location of services
such as play groups, nursery provision, schools and social work, with this in mind the
development of Community Resource Hubs was agreed. However, the geography of
Aberdeenshire and the current distribution of services did not lend itself easily to the
Hub model therefore it was agreed that the 9 Area Model was the way forward. There
are some standalone clusters such as Banff so it will be the Community Resource Hub
and Enhanced Provision, Peterhead and Mintlaw is a two area cluster therefore
Peterhead will be the Community Resource Hub and Mintlaw will be the Enhanced
Provision. The 9 Area Model enables us to increase capacity, this will included the
expertise within special schools being shared through an outreach/in-reach model.
Westfield school has demonstrated that this model works, there is currently a 0-3
nursery, community wing and there will soon be a Family Resource Centre on the same
site and the school will be refurbished summer 2015.

Rhona Jarvis provided case studies where the support from the Community Resource
Hub has been effective.
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One young person was provided with an assessment placement at Westfield with a plan
to reintegrate back to their local school within 2 years.

One young person with English as an additional language was referred to Westfield as it
was not clear whether their learning needs were due to a learning disability or due to
learning a new language. This young person has been supported to learn coping
strategies that have enabled him to return to his local school.

Support for Learning teachers have a language and literacy focus and staff are skilled
up in language development to make sure each of the 9 Areas have the skills they need
to support the 9 Area Model of support.

Parent
9 Area Model, what does this mean?

Rhona Jarvis explained that if you live in an area of you will get local support, it is not
about sending children elsewhere - there is a presumption of mainstream supported by
a continuum of support. Parents have asked for needs to be met locally.

Parent
You have % the equation, you are not taking account of the need for specialist learning
with people of similar abilities.

Rhona Jarvis replied that the first port of call is for mainstream school within the local
community for the pupil and schools will be dyslexia friendly.

Louise Goodall responded that there would be different levels of training for staff,
including teaching, non-teaching and PSAs. All teachers will make use of the dyslexia
toolkit and Support for Learning teachers have a greater knowledge and dyslexia unit
teachers will be able to share their knowledge and expertise. The proposed support
model would be the same as other schools but we are aware that there might be a
training need in the schools most affected and will therefore deliver targeted training in
these schools e.g. Kemnay, Inverurie, Westhill, Strathburn and St Andrew’s. Enhanced
Provision will offer additional supports for children so that they are able to access a
continuum of support through either mainstream, enhanced provision or community
resource hubs.

Parent
Our children have been identified as having extreme needs and have moved to
Kellands, so how will you meet this level of need in a rural school?

Louise Goodall replied that we should be meeting those needs locally. Inverurie has
had a unit for a long time and it will be an emotional wrench if the proposal is accepted,
however if the unit closed we will be providing support to those schools affected by the
closure first and foremost.

Parent

I would echo what some families have experienced, my child had support from their
teacher in a small school setting but they still made little progress. They moved to
Kellands and in the last year they have made significant progress as all the teaching is
done in a dyslexia friendly way and by extracting children to join small groups, will you
still do this in the new model?
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Anne-Marie Davies replied that on occasion this will still happen, there are young people
who require something different and we have a range of children with flexible learning
pathways in place who move in and across different supports throughout their school
week.

Parent
e Are the most affected children being disadvantaged by this proposal?

Anne-Marie Davies replied no, support through ICT even in some of the small rural
schools has been well utilised to support learning.

David Cooper from ASPECTS stated that in the last 2 years Texthelp read and write
gold has seen major investment and is used in tertiary education establishments. 95-
99% of pupils with literacy issues find that this software works for them and for those
that it does not fully support in their learning there are other resources we can introduce.

We are now in a position, through increasing licence numbers, to provide a copy of read
and write gold for home use for Academy pupils. We are also working with educational
psychology service to look at the Nessie software which supports literacy development
and if the feedback is favourable we will purchase for all schools. The products we are
using are proven products and resources.

Parent
e |s this software free?

David Cooper replied that it was free to pupils but not to the local authority.

Parent

¢ Directed to Marian Youngson — would you have referred a pupil to a unit if it had been
available to you when you were a Head Teacher?

Marian Youngson responded that she would prefer not to make referrals to a unit and
had not done so even when they were available to her, one of my colleagues in the
catchment area for Kellands has not made a referral for the last 5 years, this would
suggest that support can be provided locally.

Parent
e Can you go back to the 9 Area Model, would Kintore be an Enhanced Provision Centre?

Louise Goodall replied that Strathburn Primary School would be the Enhanced Provision Centre
for Inverurie.

Anne-Marie Davies responded that enhanced provision is about meeting a range of additional
support needs and the dyslexia unit in Kellands School is not designated for that purpose.

Parent
e We seem to be taking away something that is working.

Rhona Jarvis replied that we are promoting equity, and fairness as a key principle and the wider
review has led to a policy decision being taken on the model which meets the widest range of
needs. Historically there was a devolvement of resources which led to differences in each area
as each area made choices about the support they thought was most required. For example
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Peterhead had developed a behavioural unit resource but this has now been
reallocated/redesigned by cluster headteachers as an outreach model of support which is able
to meet the needs of more pupils than the in-reach model had the capacity for.

Parent
e Did you ask parents what they want?

Rhona Jarvis replied that there were numerous consultation events over the past three years
and in June 2014 we hosted 27 engagements across Aberdeenshire to gather the views of
parents and staff in relation to the 9 Area Model.

Carole Sneddon said that she could provide the dates of the events and their locations if
anyone would like this information.

Parent
e You mentioned that Strathburn would be the enhanced provision for Inverurie but they
told us that they do not specialise in what my child needs and his needs would not be
met there.

Rhona Jarvis responded that she would disagreed and stated that this message should not
have been given and reiterated that the new model of Enhanced Provision and support is the
way forward, and there is an expectation that all schools should be able to support pupils with
dyslexia.

She told parents that Aberdeenshire Council are passionate about meeting pupils needs and
wished to reassure everyone that the process of changes to any provision would be sensitively
and carefully implemented and managed always putting pupil needs first.

Parent
¢ What is the timeline for what happens next if this proposal is accepted?

Enhanced Provision is a 2 year project with phase 1 being 2014-2015 and phase 2 being 2015-
2016. The review of the ASPECTS service has been completed and there will be a phased
implementation for the each part of the project. The Statutory Consultation process takes 4-6
months to conclude therefore we will begin the process for the dyslexia units from Easter 2015.
This will include looking at each pupil currently attending the dyslexia units individually and
developing a support plan to meet their individual support needs. We will also be reviewing the
pupils who have been referred for a place within the units to identify the support they require in
order to continue their education within their local school. We have a notional 6 month timeline
but this will very much depend on the individual needs of each pupil and if we need to extend
the transition period to ensure that all supports are in place we will.

Parent
¢ You mentioned that you need to go back to Committee, but will all aspects of support be
in place before pupils move back to their local schools.

Rhona Jarvis replied that supports would need to be in place in the referring schools and staff
would need to be confident in the skills that would be required for those pupils returning from
the units.

Parent
e Will teachers retrain?
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Rhona Jarvis replied that it is a requirement under GTC that teachers update their training and
there is also a clear policy around their responsibilities re literacy which impacts on all aspects
of the curriculum. Staffing does not remain static so we need to train more staff — training is not
optional and staff cannot choose whether they opt in or out.

Parent
e | can’t agree with Educational Psychology Service’s statement ‘One Education for One
Child’. There are primary 5s and 6s who couldn’t read until they attended Kellands. They
received 20 mins per week of support and were in a class of 30, my child couldn’t
handle it. How can teachers deliver when training will take a year, Kellands is his last
chance, is my son not deserving of an education?

Rhona Jarvis replied that the team working around a child (PSA, Teacher and SFL Teacher) will
receive training immediately. There will be strategies in classrooms, targeted support and group
situations tailored to each individual child.

Parent
e My son can't read grouped with a child jumping off a wall. It's a no win situation.

Louise Goodall replied the proposal will take staff and train them, allowing children to access
support in their own class, providing a better service.

Rhona Jarvis replied there has been a lead in time since 2009 when amendments to the
Education Act were changed and implemented.

Parent
¢ When my child goes back into his school he will be the only child with dyslexia. He
needs as much time in the unit to cope with his dyslexia and grow his confidence. He
will be going back to the same situation as “dummy of the class”.

Anne-Marie Davis replied that as an authority our policy is not to extract children, keep them in
a unit and then send them back. Your concerns are what we are trying to address. His needs
will be perceived and there will be a commitment to look at your child, the strategies that work
best and a school audit of training needs for those who have never worked in a setting without
dyslexia units. There will be officer engagement and support to the school to ensure we don’t
go back to an unchanged model.

Parent/Teacher
e | agree with the big picture, but | can’t see how it works in reality. In 7 years the support
has not been good and consistency is an issue. If a teacher leaves a class to support a
child, does the PSA take over the class? | agree with the proposed model but to
complete the implementation within 6 months in every school in Aberdeenshire is not
possible.

Anne-Marie Davis replied that the implementation will be 6 months for your children’s schools
and the big picture is important.

Vincent Docherty replied that dyslexia is a national issue and staffing is key. Be aware that
there is a statute to ensure your child’s needs are met. Dyslexia is a facet of learning. Peer
group learning and the learning environment develops learning needs. What happens to a child
with no facility or parental support? Equity and distribution is our responsibility. Throughout this
consultation your child is most important. As an education service we must deliver, we will not
renew the service but have to upskill staff. We need to ensure more children with these learning
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difficulties are in mainstream, supported with what resources we have. Delays are inevitable,
but children move on to secondary school, college etc where it is more difficult.

Parent
e Describe the dyslexia model specifically.

Rhona Jarvis replied that all schools will become dyslexia friendly.

Louise Goodall replied that there will be different levels of training as dyslexia fits into a bigger
model. A PSA will receive one level of training, a class teacher another level, etc. The toolkit will
be used by all using green, amber, red, locally you have red, in other areas this is not delivered.
The model for this area will be the unit at Kellands will close and dyslexia delivery would be the
same in every school. There will be a greater training need and we will tackle areas that need it
first and those affected by this consultation. We will be delivering things locally, so training here
would be in Inverurie, Kemnay and Westhill. In Inverurie, St Andrews School is the Community
Resource Hub with Kintore, Crombie and Strathburn schools, Inverurie, Westhill and Kemnay
academies as the Enhanced Provision Centres. In different areas there are different ways of
support and this is why we need equity.

Parent
e Dyslexia friendly schools will not happen because it is difficult in a class of 30, | feel
sorry for the teachers having to deal with 30 children plus 2 or 3 children with additional
support needs. A child is not going to get a fair education, staff cannot cope with
violence, closing the unit is not going to benefit anyone.

Anne-Marie Davies replied that if the unit has been running for 26 years in this cluster,
but may not have had the impact in terms of developing practice across all schools
(although many in the cluster have been doing so). Inverurie is in a different situation as
there is a special school. This may have meant that historically there has been less
challenge to mainstream schools to meet more complex needs despite the fact it is the
right of all children to attend their local school. This may have had implications for the
professional confidence and competence for teachers

The new area model ensures the right of all children to access a local provision, but also
receive the support they need along a continuum of provision. Community Resource
Hubs will support children with the highest level of need through both in-reach and
outreach. Enhanced Provision Centres will support children with significant needs.

If, after 26 years, schools still feel the need to refer to a dyslexia that suggests
something may be wrong i.e. schools may still lack capacity and confidence to meet the
needs of pupils with dyslexia. We believe the new model can promote the osmosis of
this capacity and confidence.

Parent
e My child had to move schools as they had issues with language, but Kellands is
fabulous. It has made a massive difference. There are 5 children in Kellands and 6
months to implement your proposals. Why can’t you keep the unit if the money is there?
Parents are upset with the fight and are understandably emotional, it is perceived that
this is a done deal.

Rhona Jarvis replied that this is not a done deal. Whilst | acknowledge the good work and
practice that has taken place at Kellands the aspiration is that this would be spread across the
whole authority.
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Marion Youngson replied | worked for 6 years in Stonehaven that didn’t have a specialised unit.
We had a specialised teacher and she would work with a number of children and also staff and
parents to meet the child’s needs. You may disagree with this model but a school without a unit
can work, | have experienced this. Many teachers have experience and we are not starting from
scratch. We should support Head Teachers who have a knowledge and an interest in special
needs to more proactively share good practice. The ethos of a school is important and using
words like stupid, etc. needs to be addressed. Children need to be educated in accepting and
understanding additional support needs. When we move on into the big world reality will hit
eventually. Head Teachers must make staff aware of the framework, it must be a top down
approach, to be continually revisited and there must be engagement with parents.

Parent
e Schools don't refer, | had to fight for my child to come to Kellands. The Scottish
Government policy “One School for All” doesn’t work. It is delaying the inevitable when
they go to the Academy they will have to give it a go. We have an ASPECTS computer
and no-one knows how to work it. It is too difficult for my child to use and it was handed
down to us by Inverurie Academy.

David Cooper replied that the ASPECTS team has doubled in size and training is available on
ALDO. | respect it may be the case the team have not been out to you, but we cover
Aberdeenshire and communicate with schools directly. The hardware that has been given out
could be old and the school did not follow policy if they did not hand it back to ASPECTS. May |
speak to you individually afterwards?

Teacher
¢ | would like to thank parents for their kind words and it has been a privilege to work with
hundreds of children over 21 years. The situation is “wards” versus intensive care.

Parent s applauded this comment, Rhona Jarvis replied this is a dependency model, if you have
wards (hospital) you will fill them, there are teachers who rely on units like Kellands but the
impact more widely is not happening. We all entered into this job for the children and it is not
our business to put vulnerable learners at risk and as such we will ensure that the transition is
carefully managed.

Councillor McKail thanked everyone for their questions.

Next Steps

Councillor McKail highlighted that the consultation documents are available on the
Aberdeenshire public website and the consultation will be open to comment until Thursday 26
February 2015. The stakeholders were also advised of the different methods by which they
can make comments or provide feedback on the proposal — online survey, email to the email
address provided on the proposal document or by letter to Rhona Jarvis (address provided
within proposal document).

Close

Councillor McKail thanked all present for coming and acknowledged that this was difficult for
some parents and hoped that their questions had been answered. Councillor McKail also
thanked the officers present for their contribution.

35




dn
3Iom pue (S|ana|
Bunum/buipeal)
sdnoib
Jamo| yum ueis e
‘spJom
1o Buipunos e
sdnolb jews e
‘looyos
ul uoddns 106
sidnd aa1yl ||y e

slayoeal Juapnis
aney ose
aM pue poob
ale siayoealnQ e
Buoim
101ybu sy aw
s|Ig 1 “nydiay si
PI0D SIIM ‘PESY e
(9 4%211D)
NoA 01 Yoeq syel
1ey) sawuwelboud
e sey 0] pue
doidejeasn| e
S|2MOA YlIM ‘aul|
Buiysem e uo
Bunjads sietayyl e
sasse|b
paau | uiy}
1 Ing 198ys an|q
pailnojoo e aney | e
pJom ay} 0}
noA saye) 1l pue
punos ay) puy
noA — Areuonoip
Buieds 30V @

9alyl "auop
aney noA ||am
MOY UO S3.109S
186 noA 1ybu
a1,noA I pue sI
1 3uIY) noA reym
UMOP 31IM NOA
‘sdsepn plopa
pue ao] Agoo] e
112ds
are Aayy yuiy
noA moy umop
SPJOM 31LIM NOA
2Iaym s19ays
obeoaneH, e
sdiay
g Ao alnb
S]] "1l uo saweb
sey 1 ‘poob ase
siayoayo|eds e
Jeam
| Yeyr sasse|b
painojod ARy | e
a|dind
asn | ‘Buipeal
w,| usaym aoed
Aw 8s0j| 1,uop |
0S sAejlono asn| e
laisey
adAy aw sdjay
SAINZZIHM
‘sjo| e
siondwod asn| e

1,Usa0p punos
sawinawos Ing U
pakolua sjidnd —
awuwelsboud pjoo
‘Bl ‘pesy e
‘dnolb Buipeal
uo dn anow
0] Buiwre sAempe
— uolissalboid
Auswabeinooug e
anbiuyoa) pues
ayl ul Bunupn e
‘Buljjads/Bunum
yum
sdjay sieindwod
0] SS90y o
"uoI1eIUBIU0D
yum sdjay — (&)
SasI0loxa Jabul{ e
"9]euadu0d
0] Jaisea — aoeds
19INb 01 SS200y
‘Aep Alana
Bunum/buipeal
Buronoe.d
—uonnaday e
"nauaq abny e si
uoiewIoUI/MIOM

Bulure|dxa
layoea] e
yiomawoy
[euonippy e

SalIM
11 eads nok
)| ‘Buoim piom
e 118ds aney
NoA JI noA s||81 —
PI0D BlIM ‘Peay e
Bunum
pue Buljjads
ynm sdiay
pedi uo dde
ue — Bunup Big e
99s
0] JaIsea ale Aay)
‘syBiybiy preoq
uo — Buljeds e
aw
diay Lupip jooyas
plo Aw ‘pajgesip
aJe g|doad
Jaylo yum ale
noA eyl jnydiaH e
SSe|o Ul
pasn a0l Aqao] e
dn way) Bunmds
spJom yum sdjay
UOS|IM\ SSIIN  ®

uo 31M 0}

Jaded painojo) e
sAellano
pailnojo) e

sia|ni Buipeay e

¢ingdjay

punoj
noA aney
suoddns

reum (1

[00Y2S Mied sajeq

[00YdS alqwoid

|[00Y2S 210Uy

|[00y2S puown)

|[00YdS spue|@)

[00y2S

¢ Xipuaddy




LE

isiuediapun
abuelo

Sleam pue

11 UO S|9MOA Ssey
ueydsje ay} all|3
woJj

9sS00y92 0] apeys
juaJlaylp ale
919U ‘U0 31l4Mm 0]
papeys aJe saul|
ay] alaym s1aays
papeys asn ap\
splom

Anuapi djiay

01 s1eybiybiy
asn ap\

Bunum

djay 01 pasn

ale sdub |1ousad
soyol pue xoeq
ayrezinbe

pue spunoiboeq
pa.nojod aney
$3000 AAQ 8yl
Jaindwoo

ay1 uo peal noA
pue 1 01 uals||

0] sauoydpeay
Jeam | ‘wayl
yum ob 01 x00q €
aney sAAQ 8yl
ualp|iyo JabunoA

10) Buipeay
pidey — saAd
uo

anow 0] 186 noA
pue Mol e ul syoNn

‘'sAejiano
painojod

pasn aAey awos
'SSe|D

yum no uoddns
[enplAlpu]
Burnjads/buidfy
aonoeud

— sJaindwo)
JIom
Buipuelsiopun
uoddns

alow — uoddns
Ww00JSSse|d
[euonippy
‘Buipea. paired
"2onoeid
BunumpueH
‘'spiom Buiyorew
— saweb bu
l1adspeyspIop
'siayoesl
1sieloads

— UOSLLIO SIN
"1se} aunb

06 ued 1 “Hiom




8¢

"‘ABojouyoal

JO @sn aIoN
‘spJom

1o} youeas —
sieindwoo/sped|
SpJed pIop
"1ayoea)

wouy djay

yum sninesayl
saLeuonaIp asn

awos
aw ybnog wnw
AN “18neq way)
pjoy ueo | se
sdub Jaqqni yum
s|1ouad ajbuen ]
omy Arewnd
ysiuiy noA uaym
ul way Buisn
dois noA ‘aiow
wiay1 asn 01 ay|
pinom | s1ang|
pue spJeoq
9aiy} 10

om1 agAew djay
01 ajdoad pue
slayoea) aIoN

0S Xulyl J,uop |

aney Aayy yiom
yum dn Buiyores
wads Ajjensn
ale s|ooyds

uMo Jiayy Je
s,uooulaye eyl
paurejdxs sjidnd
1aneq

MI0M urejdxa 01
paau |00Y9S UMO
J1ayl Je siayoes |
'S|00Y9S UMO
sidnd ur Bunum
pue Buipeal yim
poddns alop
(*uany 1noA yem o1
aney sawawos)
uoddns

108.1p aiowl

196 spenpiaipul —
uoddns/siayoea)
3I0N

‘looyas Aiana
uljuneind

aney pue [00yds
umo InoA Jo

1no pue ul doiq
djay eixa|sAp

Joj 0106 O}

sse|o ajeledas e
aAey 1ng [00YdS
UMO JInoA ul Aeis
Jo ‘omyisnl ase
alay) se (suun
uoneoanpg [e207)
S.N371 aloN
‘pakolus | sse|o
B Ul Sem | uaym
Ul W0 pjnom
aw djay pip

oym uosiad ayy
pue dn daay 01
peyisnl| anow
0] pey aney
Lupnom | usyy
eIXa|SAp 1noge
mouy oym ajdoad
aney p|nod
|ooyas pjo AN

jauop
2(q p|noo
asP 1eyYMm (2

S|OMOA 110YS
pue Buoj| ‘wayl
UO S|9MOA YlIM

san0|b are alay L

#ms ay)
asnh ued auoAue
pue sse|d Alana

ur sbuiyy asayl |e

JO X0Q ® S| a1ay L
laquiawal aw
djay rey1 spies
J018S e aney |




6€

01 dn ag pjnoys dn18s aqg p|noys UMO JIaY) Ul
nuIyy Luop | SIO0YIS |IV — e Keis pinoys Asy L aq p|noys
S3A S3A Palamsue S3A palamsue SIAPlES USA3|T o S3A 1loddns
pres aaiy} ||V siidnd any ||y sjidnd any || ON pres@aiyy e pres sjidnd xis ||y yuiyrnokoa (v
‘diay uoddns pue
BlJIX8 JO S107 Spuauy dijay 10} SaIxa|SAp
‘(areymas)o Aw ssiw pinom | J8y30 yum 1asw
uoddns [ooyos Jayloue slapulw-pjiyo 01 1] PINOM
Buissaoor) ur noA djay 1ou OM] p93U pjNoM punoue
spuaLy wbiw Asys sdiay | pue sjooyos sunJ auoklana
wouy dn yds alay auokiang uaJayip 01 06 0] alay 1nq el pue
8Q 01 821U 10N 991U |00Yy9s AN pJiam aq pjnom i JUspIUOD Mem o1 x| AsyL
"looyas ui aq |ooyos JUBIUBAUOD aw02aq "alay) 10U we
pinoys uoddng juaJayip e 01 S| [00Yy9S auQ 0] uoddns | mou Apuaiayip
‘uoisinoid swes 06 01 Juem ,uop | Awapeoe Se |[aM Se — SIA sbBuiyy op jooyds
ay1196 pjnoys ¢£,01 0B 01 |[00Yos a1 0] Juam pres sjdnd xis |y o plo Aw Je spuali) suoseal
ApogAian3 Jayloue paau noA uasym ajdoad "|ooy2Ss UMO Aw ‘spualy anIb aseald
‘(Woddns Aay1 pjnom Aym 2I0W MoU ul pauoddns aq InoA yum Aed élooyas
awes ay) 196 os Buipeal uey) pinom noA 1ng Ajuo pjnoys Asyy 01 9|qe ale noA UMO 113y}
pinoys 1oddns 1310 wayl yum s|jooyas 0} y34idnd suQ |00ydS UMO InoA u1 pauioddns
186 oym sjidnd Buoim Buiyiou plemio] pue xoeq ‘puowi) 1e pue u Buifels Ag ag eIxa|sAp
[[e) |00y2s ul S| 218y} eixa|sAp Bulob s|ssey [ooyos 1e yoddns aInsun aJam yum ajdoad
uoddns enxa 106 yum ajdoad © 9q p|Nom | 186 0] anunuoo s|idnd aaiy1 Bunok
pinoys eixa|sAp STA palamsue S3A paiamsue pinoys Aayl pres S3A pue uaip|iyo
yum sjidnd s|idnd aAl ||v s|idnd aAl ||v sjidnd usnas e pres sjidnd aaJyL pinoys (g
uoddns

JUSLIND Y1IM
Addey aiam Aayy
pres sjidnd ||
slayoeal
1s1je10ads aIoN
saweb aIoN
‘sBuiuiow

3y} ul passiw

noA
djay o1 ssep e




ov

‘Aoeuall|

Jno aonoeid

sh padjay

DN ynm Buiyiopn
‘Buiueaw

9 SPIOM
Buipuelsiapun

— Aoeuay|

ynm padjay

DN Yum Buiiom
red

sa[eq ssadoe
pInod alyony
BUUY WO
s|idnd — 11 ssadoe
pinoa sjidnd
Jay1o os jooyos
ay1 puaix3

Bunum
pue Buipeal
1e poob Ajeas w,|

aw

diay ey sbuiy
Jaylo pue splom
pue S[aMOA JO
19|[em e ‘aulyoew
Buryel e si aloyl
‘asn | Yeyr gnis
Jo Aen e aney |

11 sasn Jayoea)
ay) sewnawos
"'SpJOM UOWWOI
ayl yum saweb
Aejd noA pue ul
SpJOM UOWWOD
adAl noA

'sbuiyy Jayo pue
azew e sl alay)
‘Jaindwod ayy uo
soweb ale aloyl

‘SlJUsWlod
19y10 ON

.poob si 1 pue
Buiyifiana 1anod
noA ‘Buiyifians

S1S00Q

110 & noA sdjay
a1ay 1nq piey sl
eIX9|SAp BuineH,,
Jooyas umo
InoA 01 yoeq noA
YIM SaWo9 alay
186 noA uoddns
3yl '|00yas umo
INoA ul uanas
Arewnd ysiuy

01186 noA pue

3Iom awes ay)

196 noA jooyos
PIO INOA 01 X2eq

06 noA uaym

pue sieak om 1o}
alay Aeis 0] 106
noA uaym 3 a1 |,

& S1UBWwWo9
Jaylo Aue
aney noAog (s

auoAlana

10} SI sse|Q

ul @sn am saxoq
a8yl "alay aney
M S|eNuUSaSSa
ay) aney

p|noys |ooyos
Alans 1nq me|

© 9| ueaw j,uop
| ‘looyas ay}

"'NSYV Jayio Aue
10 eIX9|SAp yum
s|idnd uioddns o

Puiures) Jo abels
awes ayl e |e
ale am pue alay
Alpuauly Ajjeal
S INg Ul ajnes
0} awi uaxyel
sey 1l pue uels
0] a1y Buiwoo
[njssans si |
siy1 o]

JUN e 0] 8WO09
pinoys Asay

djay ou s,a18y1
J11nqg jooyas

£s|ooyos |e
ul a|ge|rene




144

bulog Y3AIN
SI Sse|o siyL,
sbuiys jo

1N0 spJom axew
pue xoeq ob noA
uaym puog Aayl,,




A4

pIoo

Sl ‘pesy
pasnaney| e

BuidAy 1e are

noA poob moy

uo spuadap 1l

1ng doide| e asn

| Sawnawos

Inydiay

10 LIO0S alam

a1yl -shepano

painojod

asn p|nod

noA Bunbbnns

alom noA Ji

pue iomawoy

yum uoneue|dxa
QIO e

pue Xaam ay1
10 Ja1m A101s
SUIM 8UOBWOS
Noam ayljopug e
soluowsuwl
asnap\ e
preoq auyi jjo
Ados 01 Buiney
aAes 0] Ssed ul
Sl@ays InopueH e
slans| Jo a|dnoa
e1snf yum
SpJom paynuspl
I se asn
01 Asea — p|0o
QI ‘Pesy e
Aejiano
painojo) e
yoddns
3U0 U0 3uo pue
aoed umo InoA
Te u/es| NoA e
puelsiapun
pue poob
Sem Jiun ay}
uliayoeal ayl e
sawebh
Buisn pauleg)
aney | jnydjay
alespedl e

(uaalb pue
MoJ|2A) Buipeal
Aw 10} sAeliano
painojo9d asn |
pue uonenound
yum sdiay pjoo
SlUM peay e
suondo
dn sbuuq
1l pue sJans| Jo
8/dnod e urind
noA ‘U ul pJom
a|buis Alana
sey — p|oo
SIIM ‘pesy e
sdjay
MIom Bulkdo) e
djoy sdoide)
1nq ul ob
1,usaop Buikdo) e
Assaw
S| yJom Aw
pue yiom Adoo
0]l 9ABY S\ e
Buore
06 am se spiom
sppe Jayoea)
ay} pue djay o3
1 Ul SPIOM YlIM
$Y00q |leWS e

(1ayoea)
Jo yoeoudde
01 SYuey)
(y40om 919|dwo9
0] pabeinoouy e
"eIXa|SAp
lI8Y) puelsiapun
s|idnd
padjay puow) e
‘s9|bbn.ns
Aoelay| 0}
anp Apuaiayip
parean
sawnawos
uoouJaye
ul Sjooyos
wreassurew o1
Buiumai uaym —
|jooyos Arewnd
Jaylo Aue
ueyl alow aw
ybne) puowl) e
‘pidms
Se pajean
16upIg e
3|qIxal
SeM 11 snedaq
padjoy puowd e

‘looyas
Arepuooss
urjou g
jooyos Arewlid
ul )1 0} SSa99e
pey sjidnd —
pauonuaw sem

vewseydy e
Joddns aiow
— [e1oBuUaQ Sem
sdnoub [jews 01
ssa2oe Buiney

Teak puC @ 3sT U] i
‘Aem ualayip
' ul uonew
lojuy/suonsanb

Buiurejdxa

slayoea] e

‘'sdoyde)

0] SS92%8e
pue 1no peal
sJaded wexa

Buiney |nydjoH
(s1ay10
uey] alow
awos) [nydjay
alam sAelIano
painojod
abpajmoudoe

Apoghiang e

éinydiay

punoy
noA aney
syoddns

leym (1

Awapeoy |[1YyIsaMm

Awapeoy aliniaAu|

Awapeoy Aeuway

Awapeoy meIuipn

Awapeoy ybingiaseid

J0oyds

s|jooyos Arepuooas

¥ Xipuaddy




ey

sbuiyy

pue Buijjads
10} premal
are alay)

sw djay s,vSd
iom

dnoub |rews pue
sdnoub Buljjeds
layoea)

ay) Bupjse uey
Jayrel Jeindwod
3y uo Jax29yo
|ads asn
Jayoea) ay) wouy
Bunum res|d
ale

SpJOM BU] Teym
ul 9] 1ou op

| Ing spJom ay}
uo 91e)1UBdUOD

| BulAdoo we |
EIEETIS

1o puey

93U} U0 a1lm

aw s19| JIayoeal
ay1 — a19|dwod
pue Adoo

0] aney 1snf
NoA "pJeoq ay)
woJ} Buifdoo

1O pealsul splom
Buissiw yum
S1@9ys aney

M SdINY Ul
soull dwnl jou
aw sdjay Joni v

‘looyos Arewnd
ul sanbiuyoal
® salbalens
Buijeds
(jooyas
Arepuooas)
ysibug

ul yoayojjads o
asn pue swexa
ur awn esx3
"'sasnoxa Bulpuly
JO pealsu| jsn
1ybne] puowd
— 9A09YD
1usem (Arewnd)
yoddns
weansure
‘lerolausq

sl uoddns vsd
(Awapeoy
MeIUIN) SSe[d
ul Buisn Aolua
1.UpIp Ing poobh
sem Jaindwod
0] SS920Y
‘Apuasayip
palean

alam Aay) rey)
I ETEEVIGETIE]
se jualom
slayoeal
Bumisin

1anaq

1Ng pJiam sem
sdnoub Jajrews

‘Abarens

e dojonap
padjay pue
uoddns Joio| e
papiroid woym
Jayoeay ysibug
ue pauonuaw
ndnd auo —
uoddns Jayoea ]
sAejlano
painojod

ploo

‘Bl ‘peay
sdoyde|

0] SS900Y




144

diay “(bu ‘SIayoea)
pue uoneue|dxa l||ods/rewwrelb) Ureyad Wouy
aIo Yiom Bun uoddns 106 0}

paau am djay
ayl pue eIxa|sAp
puejsiapun
Luop

layoea) awos
pue eixa|sAp
aney | Mouy|
Jayoea] [[e Jou
se yonis buniis
we | Sawnawos
suonsanb yse
01 awn ybnous

uoseal e s|
11 8SNIJXa Ue 10U
s eixa|sAp AN
"BIX3|SAp 21oMm
M MOUy| J,uop
oM} ‘slayoea)
waIayIp 93yl
djay Joj se 01
juem J,uop noA
pue snoAlau
noA axew ued

1l pue eixa|sAp

291109/Buibueyd
1o} suoseal
Bururejdxa
slayoea]
‘uoddns

pue abpajmou
‘Buiuren

10 Aoudlsisuo)d
‘|yels o) Buiuren
® Buipuesiapun
3I0N

‘1oddns Aue

.ysnd, o1 buiney
pauonuaw
sjidnd
‘Buipuelsiapun
Sse 1,ualom
slayoea)

laylo sjiym
painbal uoddns
pue eixa|sAp

10 aleme AIaA
slayoea) awos
— Aouaisisuooul

10U S.819) aney noA moux alinbal juop pauonuaw
sawnawos 1.uop Asyr — | ueaw j,Usaop s|idnd
sseo siayoes) Alddng e [1om Buiop wre ‘(psuonuaw
inidjay ul siadjay aioN diay vsd | @sneoaq 1snl — SeM 92UdI0S
SI YoIym Sseo eIxa|sAp aney pue jayoeal e abueyo 0) pasu ‘s19lgns
ul SaqlIos aney 01 91| S.JI leym uonsanb suondaolad urenad uiyim
9M SaWNaWoSs Jayoeal ay) pue 3y} 1no peal 0} ‘s|idnd Ajle1oadsa)
prey Sse|o ay] yoea | SemySdoaylll e uoddns 01 eIX3|SAp
S1 1l pue preoq "BIX8|SAp punoJe uonsanb Moy 79 eIX3|SAp 1O ssaualeme
ay) woJj s ssaualeme ay1 bunum ueyy JO areme awes cauop
31lUM 0] dney alowl Jayrel s1@ays ag p|noys ay1 Buiney aq p|noo
| SOWnawos aq p|noys alayl uonsanb Bumes e slayoeal || siayoeal ||y aspreywm (g
‘Arewnd
uey |ooyos
Alepuooas
ul payoddns
Janeg
'sdjay Ajreal
s1aindwod

uo swexa buiog




17

papasu sjidnd aneb paurejdxa
sl Jl uoddns spualy Aw yum pidnis, 1oy a2e|d jidnd suo
aq sheme yonoy ui deay e se uoneindal ‘AIAnealo
pjnoys aJayL 0} JapJiey sem Arepusba| e sey Ajjesauab ay) suoseal
spuall} ou 1 0s uayy suoyd Me[UIN ul 69 pue anbiuyoa) anIb
pey ay se paLo allgow e aney ‘alaymas|a pues ul asea|d
JlUN 8y 01 JUBM Lupip | pue ob o1 Bunum ‘uoddns é|ooyos
oym Aog auQ anl Arewnd ul Janaq — sjidnd T-T pauonuain UMo
diay 1o} looyos Aw yaj | e pueiq pjnom 'syun Bulures) J1|yy ul
prey |[00Y2s Jayloue oeq uam |ooyos Aians ur uoddns paloddns
aq p|noo sjidnd 01 06 0] aney | UBYM SpudLLy urnun e Buiney se poob se aq aq
mau Bunasiy LuUp|noys noA Aw mouy| L,upip "aNss| awes p|nom |ooyas ul BIX3|SAP
no ps|Buis MONM L.NOd | pue sreak ay1 yum ajdoad uoddns Jsyiaym yum
Bumab 10u are palamsue OM] 10} spue||a) Jayjo punoJe pauonsanb a|doad
noA sueaw auo pue jesem| e aq 01 pob s s|idnd awos BunoA pue
S A palomsue SJA paJamsue S3A palamsue SJA paJamsue 'S A palamsue uaip|iyo
siidnd 618 ||v slidnd ani4 sidnd any ||y e s|idnd 1613 sjidnd 1T IV pinoys (¢
"SSB|9 YIM
no — yoddns
[euonippe
9NI909Y
"eIXd|SAp

JO ssaualem
e/Buipueisiapun
Jarealb e Buiney
slayoea) —
|jooyos Arewnd
ul Loddns alop
Iom
Bunensuowsp
Buisn

usym slayoeal
— Bulpuelsiapun
yum sdjay
umoys bBunpjiom
(e BuineH




o

eboA pip

9M pue Sasse|d
Big ueyr Jayrel
sdnoub [jews
auyrai|| nune
aq p|noys aiayl
peq Ajeal s
§11ng sjooyds

ul uoddns

ag p|noys alayl
'S|o0y2s Jay10
woJ} ajdoad ayy
JO BWOS Mau

| Se Jun 8y 0}
aweo | ‘sjooyos
uaIayIp

01 Buiob pay| |

aM sjualpaibul
TeyM 1IN0 YI0M
‘adigal e no
B1LIM PINOM S
‘S|IMS ay1] pajred
sem 11 Buiddoys
‘Buppeq ‘Aeid
1JOS 01 JUSM 3\
sowreb Bulads
pip pue dnoib

' Ul paylom

3M dIaym

MuIq BulureaT
papusne |
soluowlsuw pue
S|OMOA pPIp 9/
"SSB|9 Jay uisw
djay pjnom ays
pue siapunes
SIIN YIM sse|o
1Se| pue s|ppiw
ay) puads pjnom
| Aepsinyl

pue Aepsaupap
‘Aepuoln

B Uo |00Yyds

ur sem awin

Aw ||y ‘poob
0S 3( 1,Up|noMm

| pue mou alay
aq L,up|nom

| Moddns

190 1, upIp am §|
Buijanen ou

Sl 818y} |ooyos
UMO JNoA 01

196 0] Jaises S|

‘uaJiayip

|93} 01 apew a(q
pue alaymas|a
06 01 aney
1uop sjidnd

0S S|00y9s
[[eullune

aq p|noys aiayL
‘padjay
puowi)

ul Sasse|o
19|rews 01
Ssa00k BuineH
“ewbns

— 3JOM J,Upjnom
Awoapeay
MeuIN

ul yun poddns
e BuineH

‘Alea ooy
dn 186 01 Buiney
10U JO Uoseal




JAY

[ 3 yum uo

186 0] aney 1sn(
| pue oIxa|sAp
we | mouy
Siaydeal ||e 10N
seapl ay}

aAIb 01 aney am
1Ng umMop i S1IM
Aayl ‘Jayoeal

Ife way)

sdjay Jayoeal
Aw pue Buipeal
djay pasau 1nq
SOIX9|SAp L,usie

ay) wouj oym ajdoad
djay sI alayl jo g|dnoo e
g yN2IYIp ale ale alayl sse|o
sAessa Bunupn ysiibug A e
sJaindwod Joim
pue sbuiyy € 9)l] pInom
[eubip asn | swexa Aw
ued noA pamoje ol 0B juaym e
10U 81,n0A awoy e uonny
JHing diay syrew aney | e
aquIas Jaipeal v 1,UpIp auo
S1S91 10} pue uoddns pey
doide| e Buisn |O0YJS auo JI ey
syrew € uonsanb ag Lup[nomi| e “qun £S100Yy9s
ul Jorejnojed ul suoseal 9S auojepuels e |[e ul
B pue s1sa) ay1 uanib [un ajge|rene 10U INQ 3|qe|eAR a|qe|rene
ur awn enx3 pey Aay) paalbe 8Q 011 JUem | aq p|noys ag p|noys
|[ooyas dnoib ayl voddns paau |j| e uoddns — 1oddns
ul pauoddns SJA paiamsue SJA palamsue SJA palamsue S3IA NuIyl
[loMm aJe ap\ s|idnd xis [|v sjidnd anl{ e sjidnd 1ybi13 palamsue sjidnd TT ||V noAoag (v
djay 1oy

alojury 01 ob o
Inydjay 1 punoy |
papaau

am s ay)

Anqg pue doys
ay1 01 ob uay)
pue papaau




8v

Sluswwod
1910 OU alaM alay |

Arejngeoon
‘saweb Buljjads
Buisn sn

YU XI0M pue
ul WOod pjnom
Jayoea) ayL
‘nun Buluses)
ay1 01 Juam
noA alojaq noA
pauoddns 1rey;
sse[o Aepuoln
' sem aJiayl

JO auou 2IX3[SAp
Sem | paoiou
1Jemals SIN
poob

Sse j,uale awos
pue siayoea)

1O S10| @ney

am Awaspeoe
ayl u| “Isyoeal
auo pey

am se poob sem
[ooyos Arewld

yonw jooyos
Arewnd ul

djay yonw 10N
"0IX9|SAp

aq 01 pnoid aw
apew puowd
‘djay saop
Ajreal puowind
ceare Alana
uryun e nd
Aoyl 1,ued Aym

1U1SISU0dUl
sem uoddns
)34 sjidnd

106 Aoy Japjo
ay) pasealdap
uoddns 119}
s|idnd Joluas
‘sqnio
YIoMawoH “ba
9-TS sjidnd e
Joj oddnsydjay
QIO

é

SjuBWWO9

Jaylo

Aue aney
noAoag (g

spualy Aw woJj

panowal buiaq
| rupip| e

lemaq

9q pjnom 1l

sse[o ay1 Jo ued

Sem | JI ‘sse|o

10 1IN0 uaye)

Burag a1 LupIp

| ‘Bunsaiaul

10U Sem

1 pue peal 0}

Asea 00] alam

Aays ‘syrew

pue s300q

peal 01 SSe|J JO
o uayeIsem| e

Arewnd

ul djay yonw
ljousemalayl e

1

yum uo 106 1sn(

| 2IX8|SAp we

| Teyl siayoeal

[191 L.Uop




6V

Jaindwod ayy
uo swexa Buiop
ul palsalaul

ag pjnom

1Ng swexa

1o} awn aIoN
Jualayip |93}
noA saxew 11 1ng
djoy op sdoide
yoddns

Jaad sem

alayl pue (uun
Burures| ayy ul
sem siy1) ysiuy
01 awin uanIb
pue Jaindwod
' U0l Op
pINOM 9M IS
910JM M UBYAA
‘awi uapjob
urjop am o
nysiuy

011386 1,uop

M SaWBWos
pue awoy e dn
yored 0] aney

| Sawnawos
"19buo|

aw saxyel

) se sbuiy) op
0] awi aloaw
| PINOM |
'slayoea)

OM] 2JaM 3Jay}

01 pey | "poob
aq pinom ui
91lIM 0] saxog
Jejiuwis

Spunos 1eyl
piom e ulind
pue pnoj no U
peal | 10 Spiom
wopuel ur ind

| peal | uaym
sawawos

aw diay

saul| painojod
Justaylq

Jaded paul| uo
d1LUM 0] dARY |
$300q Jo

S10| speal ays
MOU pue sleak
0M] 10} 21X3|SAp
sem Ja1sIs AN
‘pasoubelp sem
| UBym aaiy}
Arewud ul sem |
eIX3|SAp

aney | uiy

1 Inq 194 pajsal
uaaq J,uaney |
p[o sieak

Inoj sem | [nun
Meads 1,up|nog |
[|]om se 1un
yosads e sey 1l
|00Y2S spue|a
paonou
slayoea)

13410 8y}

‘looyos Arewnd
ul uaym poddns
[euonippe
Ssaooe

01 AddeH
"Janag siayoea)
Arepuooss
‘aled

Luop Jo adnou
L,uop siayoea)
Arewld
‘Awapeoe

ul alow

'Sanss|
[einoineyaq
[esauab

yum ui padwin
SeMm BIX3|SAp
sawnawos

34 spdnd
‘(skem

a|dnnw ul
paurejdxa 3i0m
Buiney ‘Bupjiom
[euonippe
‘umop 1

Yeaig) 's1o9lgns
|[e ssoJoe asay)
1depe 01 paau
|y} pue wLay)
padjay pey
yey salberens
pauonuaw
sjidnd

'9-1S

woJj uoisinoid
awres — |ooyos
1noybnouy




0§

dn yoreo

Lued | Amols
AM | 1 ‘Apnun
Sl 1se) slum | 4|
umop

106 ued | alojaq
1o paqqnu

s106 11 asneoaq
umop 1 Bunum
1aLpoq .uop |
awn siy axel

ay 1nq pJeoq ay}
uo SaIIM oYM
layoeal e aney |
(Juswwiod

Siy} yum paaibe
dnoib ay)

ul 9idoad saiyy)
prey 001 Si 1 se
dn dasay 10uued
| pue Jo 1
sadim ays usayl
pue 1sej A[eal’
pJeoq ayl uo 10
© Sa)lIM 3Ys pue
Jayoea) aoualos
Aw abueyo




Appendix 5

1

Report by Education Scotland addressing educational aspects of the proposal
by Aberdeenshire Council to close the dyslexia units at Crimond Primary
School and Kellands Primary School and provide support for all learners,
including those with dyslexia, in their local schools.

1. Introduction

1.1 This report from Education Scotland has been prepared by HM Inspectors in
accordance with the terms of the Schools (Consultation) (Scotland) Act 2010 and the
amendments contained in the Children and Young People (Scotland) Act 2014. The
purpose of the report is to provide an independent and impartial consideration of
Aberdeenshire Council’'s proposal to close the dyslexia units at Crimond Primary
School and Kellands Primary School and provide support for all learners, including
those with dyslexia, in their local schools. Section 2 of the report sets out brief
details of the consultation process. Section 3 of the report sets out HM Inspectors’
consideration of the educational aspects of the proposal, including significant views
expressed by consultees. Section 4 summarises HM Inspectors’ overall view of the
proposal. Upon receipt of this report, the Act requires the council to consider it and
then prepare its final consultation report. The council’s final consultation report
should include a copy of this report and must contain an explanation of how, in
finalising the proposal, it has reviewed the initial proposal, including a summary of
points raised during the consultation process and the council’s response to them.
The council has to publish its final consultation report three weeks before it takes its
final decision. Where a council is proposing to close a school, it needs to follow all
legislative obligations set out in the 2010 Act, including notifying Ministers within

six working days of making its final decision and explaining to consultees the
opportunity they have to make representations to Ministers.

1.2 HM Inspectors considered:

the likely effects of the proposal for children and young people of the dyslexia

units in Crimond Primary School and Kellands Primary School and other
children and young people in the council area;

any other likely effects of the proposal;

how the council intends to minimise or avoid any adverse effects that may
arise from the proposal; and
the educational benefits the council believes will result from implementation of

the proposal, and the council’s reasons for coming to these beliefs.
1.3 In preparing this report, HM Inspectors undertook the following activities:

attendance at the public meeting held on 4 February 2015 in connection with

the council’s proposals;
2

consideration of all relevant documentation provided by the council in relation

to the proposal, specifically the educational benefits statement and related
consultation documents, written and oral submissions from parents and
others; and



visits to the sites of Crimond Primary School and Kellands Primary School,
including discussion with relevant consultees.

2. Consultation Process

2.1 Aberdeenshire Council undertook the consultation on its proposal with

reference to the Schools (Consultation) (Scotland) Act 2010 and the amendments in
the Children and Young People (Scotland) Act 2014.

2.2 The statutory consultation period ran from 6 January 2015 until 26 February
2015. Public meetings were held on 3 February 2015 at Crimond Primary School
and on 4 February 2015 at Kellands Primary School. There were 14 written
responses to the consultation, the majority of which were from parents of children
who attend the dyslexia units. None of the responses supported the closure of the
dyslexia units. The council also received 21 responses to an online survey. Of
those who responded, 40% thought that children and young people with dyslexia
should be supported in their own schools. The remaining 60% felt that there was a
place for specialist units such as those at Crimond Primary School and Kellands
Primary School. The council also held direct consultation sessions with children and
young people who currently attend, or previously attended, the dyslexia units as well
as children and young people from other local schools.

3. Educational Aspects of Proposal

3.1 Itis best for all children to have their needs met in their local schools and the
proposal has the potential to bring educational benefit to children. The Standards in
Scotland’s Schools etc. Act 2000 indicates that education authorities should provide
education to school-age children within mainstream settings, unless certain
exceptions apply such as where a mainstream school would not be suited to the
ability or aptitude of the child. The council proposes a nine area model of enhanced
provision across the authority. Existing staff and expertise would be reallocated to
enhance the capacity in each of these areas to develop a consistent approach to
meeting needs. The council considers that this will provide a fair, transparent and
equitable service across Aberdeenshire and allow all children with dyslexia to be
educated in their own areas, with tailored support to meet their needs. However, the
nine area model of enhanced provision is not described in detail within the proposal
and is still under development. In the preparation of its final consultation report, the
council should clarify the approach which it proposes will help to meet the needs of
learners who currently have places in the dyslexia units.

3.2 The council has not yet clarified the future role of specialist staff currently
working in the dyslexia units in the proposal. It proposes that the nine area model of
enhanced provision will use existing expertise, such as that of these specialist staff,
to increase the capacity of class teachers to meet needs through continuous

3

professional development. It should agree the future role of specialist staff so that
this can be reflected in its final consultation report.

3.3 The council considers that the closure of the dyslexia units and the
development of dyslexia friendly approaches will benefit all learners in primary

52



schools. However, it is not clear from the proposal how it will benefit the children
who currently hold places in the dyslexia units. The proposed changes have the
potential to lead to improved provision in primary schools for many children with
dyslexia as teachers become better trained to identify and meet their needs. The
nine area model of enhanced provision also has the potential to be a more equitable
system for meeting children’s needs across the authority. In the preparation of its
final consultation report, the council should explicitly state the benefits for children
who currently have places in the dyslexia units in Crimond Primary School and
Kellands Primary School.

3.4 Children who attend the dyslexia units in Crimond Primary School and

Kellands Primary School, who spoke to HM Inspectors, are very clear about the
benefits of their current provision compared to their previous primary classes. They
now feel more confident about their learning and are achieving more in school. They
understand their dyslexia better and appreciate the opportunity to discuss it with
others who have the same needs. They know that they get more individualised help
with their learning and are developing helpful strategies to help them when they
move on to secondary school.

3.5 All parents of children who attend the dyslexia units in Crimond Primary

School and Kellands Primary School who responded to the consultation or spoke to
HM Inspectors were concerned that the current quality of provision for their children
will be compromised by the proposal. Whilst they welcome the planned
improvement in awareness of dyslexia and appropriate provision across primary
schools, they cannot see any benefits for their children through the implementation
of the proposal. They have justifiable concerns that the enhanced provision model is
not outlined clearly in the proposal. All teaching staff and senior managers, who
spoke to HM Inspectors, would also welcome further detail about this model.
Parents and teaching staff, who spoke to HM Inspectors, also have justifiable
concerns over whether it will be possible to provide appropriate training for teachers
in primary schools in time for the proposed implementation date of August 2015 so
that equivalent provision is available for children who currently attend the dyslexia
units. The council should further consider whether or not the proposed timescale
allows sufficient time to ensure that the needs of all children with dyslexia, including
those currently placed in the dyslexia units, can be fully met in their local schools
and

that appropriate transitions can take place in accordance with the Education
(Additional Support for Learning) (Scotland) Act 2004.
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Summary

4.1 This proposal has the potential to better meet the needs of children, including
those with dyslexia, in their local schools. However, the council has not clearly
outlined the educational benefits of the proposal to the children who are currently
having their needs met in the dyslexia units.

4

4.2 Parents and staff have justifiable concerns that they do not have enough
information about the new enhanced provision model which will replace the dyslexia
unit provision for children with additional support needs. They also have justifiable
concerns over whether it will be possible to provide appropriate training for teachers
in primary schools in time for the proposed implementation date of August 2015 so
that equivalent provision is available for children currently in the dyslexia units and
that appropriate transitions can take place.

4.3 In its final consultation report, the council should clarify the educational

benefits for children in the dyslexia units and give more detail about the enhanced
provision model. It should also provide more information regarding the future role of
the teachers currently working in the units. The council should further consider
whether or not the proposed timescale allows sufficient time to ensure that the
needs

of all children with dyslexia, including those currently placed in the dyslexia units,
can

be fully met in their local schools.

HM Inspectors

Education Scotland

March 2015
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